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: "~ INTRODUCTION : - .

B

N

~Since its heginning in 1914, Vocational-Technical Edupation has grown at
a trenendous rate. The puhlic has continued to ask for increased programs and
various Federal and State acts have provided fund1ng to support thls growth
In 1945{ the Minnesota State Leglslature sup;orted the growth of Vocatlonal-

Technical educatlon by author121ng the establlshment of area vocatlonal—

techn1ca1 schools statew1de. In 1969 -the Minnesota leglslature authorlzed
the establlshment of special 1termed1ate'dlstr1cts to operate post secondary

vocational-technical programs. "In 1970; the development of secondary vocational

centers began. !

‘ _ . ‘ o - ' ‘
" Presently, there are 33 area vocational-technical institutes (AVTIs) stdate-

wide and 60 secondary centers. Atcordlng to the State M1n1 Plan . the 33 AVTIs

servéd approX1mate1y 27,000 post- secondary vocatlonal students in at least

.

450 programs during 19777 TheSe students were primarily served_by full-time
Post—sécondary instructors.

In addltlon 18¢, 500 aduIts were served through the adult Vocatlonal pro—

¢ <o

grams wh1ch are adm1n1 tered through the AVTIs W1th thls rapid expanslon of

c 4
/vocat1ona1 programs there has’also been an increase in the need for
//

vocational;instructors. The adult vocational programs alone required 4,197

*.adult vocational instructors, of which 3,886 were part—time instructors.

- Currently, the State Plan for Vocational Educatlon spec1f1es certification
¢ "nl

requlrements whlch post-secondary vocational instructors must meet” in order to

»

teaching ligcens. ments include a specified amount of

xperience in the fiel. instructor will teach and selected

" teacher education requirements. i w post-secondary ‘education requirements

v
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that will be adopted as of July 1, 1978 are listed below. \

Y

1. A minimum of three credits in each of the five'core Ttourses shall be completed

through an approved vocational teacher education program at an approved

i

institution prior to the issuance of a five year license.

2. The vocational teacher education core will include:

a. Introduction to Vocational Teaching (classroom or independent

’

study)

b. Vocational Methods
c. Vocational Course Coﬁsﬁruction
d. Vocational Tests and Measurements

‘e. Philosophy of Vocational Education

o

3. Initial two-year license-completion of a three credit Introduction to

.

Vocational Teaching course. In emergency situations, an' institutional

L]

prearrangement for completion of the Introduction to Vocationa¥-Teaching

£

course within the first 24 weeks can be substituted.

4. First one-year renewal-Human Relations plus an additional three credits
chosen from the vocational teacher education core. . .
4

5. Subsequent annual renewals-minimum of additional three credits chosen from

vocational teacher education core. ,

‘

6. Five-year license-completion of the vocational teache? education core.

7. Anrinstructor with a nonvocational degree in educationlcan meet the fiye-
year teacﬁ%r education';equirementstby completing the.vo;ational teachef
education core, except for the Introduction to Vocationa} Teaching course.

8. An instructor can meet the five-year teacher education requirements by

passing all criterion examinations of a competency based teacher education

r r
' J . ©

R
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8. (cont'd ) g ' o 'J< S ;
_ o, ' ' ’ » . .
- program approved by the State Board for Vocat10na1 Eﬂucatlon *

4

9. Occupat1ona1 experlence reqq1rements are 1ﬂ ~addition tq.the teacher education

-
)

sequence and are identified on the post—secOndgry licensure chart.
. > .

10. Post-secondary oertification'shall automatically include adult certification

..

in the same area.

11. Persons shall be required to make a $20.00 licensure fee payment.

- B |
- - 'S Ly . R

: Adult'vopational instructors employed mo4e than_500 hours per year are

required to meet these same post-secondary instructor requirements. / However, ,

- »
w

while post- secondary 1nstructors and adult vocat%onal 1nstructors Whq_are .

- -

. employed more than 500 hours per year are requ1red to part1C1paté in teacher
education activities aimed at upgrading teaching skills, there is no systematic
program required oflthe part—timé adult'inStructors. J//

Many evening classes are taught by part-time adult vocatiopéL ingtruotors

whose primary job responsibilities center outside the field of teaching. Many

1

of these instructors have no formal 3reparation in teaching_skills ‘“i't'

their employment as part-time addﬂt ocational instructors.
. . : ~
- ¢ .- . - .
Presently, qualifications which the part-time adult vocational instructor
' 0 A ' >
must meet according to the Minnesota State Plan for Vocational-Technical Educa-

-

tipn are the following:

. Part-time adult vocational instructo:: Sy 500 clock
hours en an annual basi- mgy, pe issucd o art ol teaching‘certi—‘
ficate on the recohméndation of tﬁg Iocal official responsible for

4 4
vocational educatijon. The initial certification period shall be\fdo

4 o .
years and the maximum three/years.

2. Qualifications: a. “Shall be professionallv and rechnically'qualffied
) < y
4 .
to practice in his/her ficl” ? an or three years of
: - ; .
had T U . l‘

- ® " ’

O
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recent, relevgnt occupational experienee and 24 clock hours of .o

vocétional teacher education are fecommended C. Shall be recommended

L

" for initial and recertlflcatlon by thg local official respon51ble for

.

' vocat10na1 educatlon with backup materials subJect to review by the
Division of Vocational-Technical Education. d. Shall maintain

currency in his/her teaching field through ﬁpgrading activities as’

’

recommended by the local vocational official. : .

3. Persons applying for a license shall be required to make a $20.00

licensure fee payment.

-4 Statement of the Problem

B 13
» No systematic attempt has been made to provide part-time adult votational
instructors with skills in the process of teaching. Orientation classes haver
hi - s . .
been provided by some of the area vocational-technical institutes. Others have

called upon the UniVersity of Minnesota and the State Universities to proVide
the béginning pfeaservice course for new instructors, which was developed for
2 I '

post-secondary vocational-technical instructors. A few area'locatiOnal-

v

technical -institutes have also developed some in-service courses or activities

- to further upgrade adult evening vocational instructors in pedagogical skills.
In view of this situation and the expanding adui. vogational programs, people

.

have begun to ask if ‘there is a need for teacher education activities which

could be made aviilable‘gg_these teachrers. This study was conducted to investi-
- gate that need. |\ , o ' . 2
N\ . N
1 . . . ‘ .

The Purpose of the Study

. 8

R . . ' A
The purpose of this study was to investigate whether or not there should
be some type:.of teacher educatioﬁ“progfam availéﬁ?@ to part-time adult
vocational instructors, whether that prdégram should be different from the

-y

4 . . N




‘ _ ( I 4 :
. . : J
v - . ‘ :
. . ﬂ ' ' s . : - A
program currently available to post-secondary instructors, and, if ﬁ’%rogram should .
. . N N v . : . L3

be made available, ta develop some reécommendations on-the Ttomposition of that program.

Objectives of the Study - Y o : . . .

.

In view of thc pur%osc of this study, six.-main ijectiVes'evolvcd:

1. Provide descriptive 1nformat10n about the” part time adult vocatlonal

instructor. v
]
2.  Assess whether or not there is a:need for pre-service/in-service programs . A
t%/qelp develop the teaching skllls of part- timc adult vocational in-
’ ctors. . . .

B g
5. Determine what portions of the' existing teacher education sequence

for vocational instructors npight also be appropriate for part-time
; adult vocationAl instructors. Ve
. 4. Assess what is unique about the part-time gdult vocational instructors
‘ regarding teacher ed%cqtion needs and the problems they have meeting
these needs. "
[

. L ’

new teacher education activities to meet the problems of part-time

5. Investigate whether the unique "nceds necessitate Ehe development of
_ adult vocational 1n9tructor5 -

e }
6.  Determine the most éffective syvstem for de11verv of teacher education
programs to paff—t1me adult vocational 1nstructor%

N

B

e -
k . Sy
v L
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o . "< .REVIEW OF THE LITERATURE . .° =,

L]

fLimitedLinfdrmation was found from reviewing the liéerature with regard

¢
‘e
LS

to studies conducted to identify part-time,adult.vocational teacher skills er
. c. ) . : ‘ " .
' competency needs, to determine the skills or ‘competencies partftime adult -
v e s T - ; . o
‘vocational teachers,bel%&ve they need, or to dev op‘effective'deliVéry systems

>

~ for meeting the neéds of this»group of teachers. . o o

n /‘ Howe@es, some 1nformatlon qgg found wh1ch contributed directly to formulatfng

the list of 61 skr}ls included in this study's survey 1nstrume?t(/and which

-~ 1dent1f1ed some de11very systems -used for teacher tra1n1ng throughout the natlon
. \ ‘
- Wayman R Penner and Robert R. Pricg did a study for the Oklahoma State‘

Departmént of Votational and TeGhnlcal Educatlon entitled Perceptlons of the
!

Na ture’ and Scope %f Effective. AduitpNogmtlonal Teagher Characterlstlcs as Held

.
.

by Adult Studqnts Teacherslznui(ﬁérd1natprs of A&ult Educatlon ir Oklahoma
% . ¢ .
Area Vocat1onal—Techn1calJEqn3ers (Penner, Prlce, ] 73)K\ The pyrpose ‘of the
N ) iy s .
—~ o . : ) ‘ & (
§thdy’was tofidentify those behavioral teaching ac§s or, patterns which character-

N\ ize the effective adul@ vocational teacher as percelved by students teachers,
S .

and coord1nators in e1ght selected Oklahoma vocat}onal schgols e

. . ] ¢ . o
<

li thlrty Htem questlonnalre was developed by a panel of experts composed of

twénty-seven experienced adult educators from’Oklahoma and across.the nation, and

. hy the directors of the schools dsed inﬁtheqstudy. It was stryctured to obtain

. _ ., BN e A

*  responses on a five point rating si7}e as to the degree respondents perceived

"the items to be*adult vocational t&acher education needs.
l . -~ . N . . L
[tems were pdaced into,the seven categories of 1) enthusiasm and supports

“\ - . . -u‘
¥2) learning environment 3) teachlnggtechnlques 4)" personal characteristics and”

-, R R ~ {,(
s béhavior patterns, 5 teachlng qnd/or le arnlng alde ETT“perormance of occupa-
- ™~

. 7 , - .
twonally comgiegted tasks,hy the teaberx and, 71 evaluation methods.
. “ b

| f R . » S | o o ' f)‘f- \y'. | .%
El{fCJ : /‘ﬁ ‘ . - - v .
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- - . The findings indicated significant agreement regarding the relative importance‘

‘oﬁ<the items to effective adé&t vocational teaching among students, teachers and

coordikators. The thhest rated category by all groups was "exhibits‘enthusiasm’.

gnd support for *the area in wh1ch he is teachlng'

T Impl1cat1ohs of "this study include l) There is a lack of instruction in formal

teach1ng methods_ for adult v0cat1onal teachers,,Z) coord1nators perce1ve\the Tole
. 9.
ef the teacher as peing somewhat closed minded concern1ng ideas and opinions of

- o -

student? 3) knowledge and e;pert1se of the teacher are lost if, (s)he can not

. « . '\?

’f’ presJ:t\the mater;al td the class in an understandable form, 4) teachers are con--
<4 . ~ .'

cerned- about thgir self-image, and, 5) though use of audio visual equrpment is

- . . - . , .
_ desirable, it will not replace the-well prepared teacher!

Il T

9 o In a thes1s by John Kobe entitled . An Analys1s of Competenc1es‘Necessary for -
. P

Adult Vocat1onal Educat1on Instru;tors Who Teach JJ\PrAgrams Reimbursed by the *
7

L~

W Minnesota State Department of Educatrogr(Kobeg 1977), 111 necessary competenc1es
. ’ : . ' . ‘
' ‘ .
for instguctors of adult education courses were identified. Adult vocational )

. o . .
teachers and adult vocational adminjstrators were asked to respond {0 each

FEEN

N .
cpmpetency by idﬁicating to what 'degree they needed to be proficient in that N
o .} ; N

particular competency These competenc1es were then rank ordered accord1ng to

_ the degree of need 1nd1cated by the r%spondents ‘ o ‘ﬂ\

The seven vocatlonal flelds included Consumer Educatlon Dr&\r1butgve Educa- .
~
| tion, Business and Qffice Education Health Education, Trade, Industry, Technlcal
" Educatlon Agrlculture Edué;tlon I, “and Agr1culture Educat;on II. - |
\\The pr1mary ohJeotlve of this stuﬁy was to prov1de 1nformatlon about adult

~

- 1nstructor/competenc1es that would improve planning of\pre serv1ce and in- seTv1¢e.
’ 4 1nsf/uctlon The follow1ng seven study questlons were posed.
T ! l: What\competenc1es are rated high in needed prof1c1ency by adult

! vocational teachers 4n 411 seven vocational f}elds?

-, ’ Nt

f- - /» ’ ‘ - . :, kl "L,' . /. | J “ v. | _ 'A /“




N

, - 6.

The

. . n R
Which- competencies are rated high in needed prbficiencyfby'both

' . » e . . . o S ey e Ld
- vocational, program admlnlstraiors indicate ‘any similarities .and/owm
. . h o . .

/

Which cohpetencies are rated highfinﬁneede& proficiency_hy adult

.

"' vocational program administrators? : . .
/ L. N o - : .

EEEN

‘o

-agdult vocational teachers and adult vocgational program\gdministratprs?‘
. . v 1 ° .

Which coﬁpetencies'@ere raied high in needed proficiency by adult

vocational teachkrs in each of the seyen vocational fields?
, ¢ ,
. . R . . v i ) & N . -
whit is the rank order of importance by proficiency level of the’

111 competencies as viewed by adult vocational teacheBs?

. ¢ °

What-is the rank order of importance by profiéiency level of the 111

l ’ ‘ * » N
competencies 4as Viewed y adulp.vocational program administr&gprs?

Do the demographic®data for adult vocational instructors a(@ for = .

-

»

differences?

A
8

~ . .-

8

) ) ) ] ..
Minnesota state reimbursed courses offefedlby local area vochfﬁoual—teéhnical

~

.* chools,
L4

A

v
"

local school districts, and Voqgtional centers during the 1973iZA school

agark All adult.vécational administgators of the programs within the local'a;ea

vocational technical schools wére alsq\included.

The

1) ﬁ\{losophy and psychology of adult vocational eddcatrion and pr

2) instrucxion—planning\gﬂg dech?pment; 3)

community rel

learners.

y and=administratorss and

to show rank order

R . L)
execution, 5)

I11 competencies were grouped into eight categories which included ,
p , .

-

«

AN

< J i}
DN
f ' . “
. 2 . . . . . . B ’h.
The.competencics were rated accordimg to proficiency level by all teachers
across all-seven vocatronal fields, Tables were-constru
! , Y
. pgreentage of respondegits. and the competency number rated.

ERIC
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L
2 B . Y 4

P

population studied included all adult vocational intructors who taught
% . X O . .

ogram development,
guidance and coggseling, 4) instruc;ioq-}
insthructioniggaluiation, h)*(l(ssnoop and khop managemept, 7) schood-

, .
ations and program Rrgmoti n, and, .8) special needs of adult vocational
™ 7 B . -
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The f1nd1ngs shéwed there were six competenc;es whlch were gated' hlgh in profl—

e .
ciency level needed by 75% ‘or more of the teachersyfwhlle the administrators
v RN 5 -
rated twentf751x competenqles hlgh. The six competencies‘ihted'high by the
N

-

teache;giﬁ?ei%;fOIIOWS' e : ', . R

- P
~

1. Relateeflassroom 1nstruct16§ ito the JOb exppr1ence of adult students

. "\ y \ . .
2. Make students aware of 1nstruct1onal infent and pnoposed oytcomes

of instruction. I ) ) § " T L . -cé Co
; P e Y : ‘ cr b o
- 3. Identify~the tasks to be learned in an adult vocational course. -
4, 'Identlﬁy the learnlng -related p%%blems of adult students. *; RN
. R - ’
5. A551§t students 1n”hak1ng 1mmedlate on- the JOb appllcatlen of what
they have learned, S : ‘ T SN
L v . -1 . \ ' .
‘6. Identify those knowledges, skills‘ind‘ﬁttitudeSsthat areazequired—to .
: . ot : . ' . .’\ . - B
‘perform each task to be learned. ’ ‘ . e

.3

- s
Analy51s of responseg across flelds\lndl at there were differences in

- . / -
needs asithhy were percelved by teachers across %1elds - ~

A} r

The teathers felt the categories df ”Instructlon Plannlng and Development"

and ""Instruction-Execution" were the areqs in which they.needed the_highest-pro;

4 ) ' , \ . . ..

ficiency. The administrators ranked the '"Instruction-Execution' category as the
. . . - N " . .

most important ‘category needed by the teacher for effective teaching.

. ; O . .

' = ! . y X - . . .
Demographic data werec also subjected to ahalysis. The findings indicated

that work experience and educational backgrounds of the adult vocational teuchers
L "\ ! ~ .

, L ) . 5 ) .
differed across the seven vocational fields. The administrators werc relatively

new to the administration, and the majority *had béen*educated to the maftcr's.
degree level or higher. ’ v . 4

-~

Another study which influenecd the deveioﬁment of this study is th¢ Minnesota

-

Ini-Service Vocationgl-Technical Instructor Nedds: Asséssment Survey (Pucel, et al.,

1976)/dfreéted-by David J. Pucel dnd conducted” through the Department of Vocational

A . ' , . 1 R : .
4 o “" . , ' A
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" and Technical.Education, Special Services, University of Minnecsota. This study ¢

O

ERIC
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was primarily concerned with the identification of.the needs of those vocationgh
’ g

instructors who had already met phe‘basié requirements for certification, and who

-

were sceking: in-service training to upgrade and/or broaden their knowledge and

skillss A list was compiled which contained the names .of all currently practicing

. 5
sccondary and post-secondary vorational-technical Instructors-across all seven

e gr
4 ",.vn&i»"’

vocational fields. These instrugtors had to hold a two{i@an or more certificate.

A total of 4,194 survey forms were.sent to thcsc’vocutiqn&ﬁ and technical instruc-
’ ' ) - RN )

3

tors in Minnesota.

The questionnaire developed for this s udy contained four scections which

f

included the following: 1) the bagkground anN dbjectives; 2) preferred methgggof
in-service; 3) teaching competencies, and; 4) technital competencies. Questions

a

~ ~ & . . . -7 » . Y - 1
took the torms of ‘multiple choice, rank order and completion items., Ihc‘,s‘urv%:
: ' . ' °
contained titty-four teacher competencies which were rated by the respondent’
: N

e

according to six possible vnn\lim«nf; RATch wero s follows:

1. . \11‘0:1&'}' have sutftierent skill
. B AR A

L &,
BN ‘e
Do not need“this competeney
oo Want Lasic training within the next two vears
oo Want advanced traming within the next two sooar..
! B

O Want basig trantnge bhul o 1o no hares

oo Want advanced trarnmine bot o i e

The data were analyed 1o allow people toadent oty the on servies education

devires of people an cach of the vocdtional tohn oedochation trelds within each

[

of the cconomic regrons in Minne.ot g Liorepard o preterred competencices,, the

-dil.(.i, rank ordercd by the 1nyet Tpator, Jhowed that the top ten pretorred «'nmpﬁ‘tt'll
4

. '
Y \
|

‘cies delt waith special needs students and counseling ctadents with one except ron

which dealt with molt imed materials Inorepard to the pretervred format of
\ »

S N ~ |

o~



N

in-service, the Findings showed that the overall group of teachers preferred to

receive in-service preparation through intensive; group classroom workshops held

' . '

during late afteinoons during Fall'Quarter.

3

Another related Study was done ip 1974 through the University of y;sconsin,—
- (. > " . 9
Stout, Menomonle Center for Vocatlonal -Technical and Adult Education. -It i§ -
entitled, Improve Instructional Capabilities of Part-Time Vocatlonal Educatlon

3

Call-Staff, (Baldys, 1974). The purpose of this prOJect was to plan and conduct

workshops desighed to upgrade the basic teaching skills of part-time vocational

teéfheis in the Wisconsin Vocational-Technical,gddl; education system.

_/‘
»

The ‘project consisted of designing the pedagogical skills to be learﬁéd;
_developing an instructional booklet to be correlated with tcz workshop agenda,
conducting four separate one-day workshops, and evaluating the impact.of the

workshops and materials on the teachihg skills of the participants. :
- ~ 4

The results of this study, indicated by the two-month fojiOW-up, showed that

teachers needed \an on-going in-depth program to help them with individual teaching

)

problems. This project pointed out that the greatest needs for Wisconsin's part-

¥4 time adult evening instructors were for pedagogical training ﬁnd for up—dafing in
" new educational methods and technology. :

The four @ost important instructional needs of the purqﬁtimc adult evening

v

instructors were rdfed“%§'their supervisors, new tcachers, Jnd expc}ienccd teachers.
The restits indicated that the supervisors believed ”thching technique development'
to be the most important nced follo;ed by "planning and organizing instructional
materials, cvaluation techniques, und‘ugc of-ﬁnstructionﬁf’mcdia”. The new

teachers rated "teaching technique development' as most important followed by
"planning and organizing instructional materials, usc of instructional media’, and,
. o
N ‘ \ -
lastly, "evaluation techniques'. The experienced teachers rated "use of techniques

1 , ! i
O . . ) .‘.
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for student involvement' first followed by ''development of human relations,
. , P .

N o
using student feedback', and, lastly, "evaluating teachin@ performance'.
K ‘ ) N .

Two documents were reviewed which contained portions of interest that N

) R ]
related to skills needed by vocational teachérs. These skills were specified as

competencies. First, a document entitled Resource Person Guide to Using Per-

formance -Based Tcacher ®£ducation Materials (Hamilton, Huang, i975) was reviewed

for the purposc of cxamlnlng a segment of the document cntitled "The Vocational

/
Teacher (ompetengy‘Proflle " The profllg contained 120 competenc1e§ in' 10. »
. /

tategories. The competencies reflected actual module titles which.wer? developed

N,

at the Ohio State Center. Second, the Teacher Educationm Sequence, State Plan

of Vocational Education and Successor Rules (State -of Minnesota, Department of

Vocational Education, 1978) was reviewed. Of special interest were the/objectives

listed for the five vocational certification courses required by the State of

Minncsota for five vear certification. The objectives kisted for each course
-

were in' the form ofs competencics to be acquired upon its conpletion,

4

. T i .-
10
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METHODOLOGY - ¢ *

-

v

3 [

The)datw for this study were obtained by means of written questionnaires

)

} - ‘ .
which were ‘administered to a representative sampling of part-time adult vocational
y instructors and all AVTI adllt vocational coordinators througHout the state of

‘ Minnesota.
[ 2 o -

In preliminary stages of the study, a meeting"was_held with'David McCullough,
Cooﬁdinétor of Adult Programs for the Minnesota Department of Vocational Education,
L _ ‘ o ’

‘The purposes of this meeting were to define the part-time in%tructor ‘population, to

determine where to obtain a population sample, and to obtain suggestions for the
. e . ) R : o e
'chpdsétion of an Advisory Committee for the study. At'this meeting it was decided

4 ]
% !

to ex&}uﬁe agricultural education programs from the study since they already had a

well—esﬁablished program for working with part-time adult vocational education teachers.
. 'Af this meeting it was also deécided that the information obtained from the .adult

vocational instructors should be analyzed separately for metropolitan and out-state

,
9

instructors. It was felt that the out-state adult vocational programs might be
somcwha%vdifferent,from the metropolitan programs and, therefore, the characteristics

offfthe. instructors and theﬁrineeds might be different. . \

. - . K
% E

Identification of the Populatioy .

-The following procedure was used to identify the samples for this study. Accord-

4 \

ing to Minnesota Vocational Certiflication rgquifemcntsf a part-time adult instructor
is amy person who teaches less thag 500 hours per year in any adult program. A;

Iist of all adult dirgctors throughout the S%ato was obtained. Letters were¢ 'sent to

” ’

all 33 AVTI adult directors explaining the study and its purposes, and requesting a
_ : , .

o
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llst of all part-time adult 1nstructors who taught less than 500 hours per yeaf

. school as an adult vocat10n31 1nstructor

O

ERIC
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along,w1th an 1nd1cat10n of the 1ength of tlme they had been teachinn for ‘the

' o . I

.
. . i ,
» i

Replies were‘received from all 33 AVTIs. One out- state school decblned to -

participate, therefore \62 AVTIs were 1nc1uded in the study The AVTIs ‘were then'

separated into a metro and an out-state group. The metro group inclddea St. Paul

)

TVI, 916 AVTI, Suburban'hennepin AVTI, Dakota County AVTI;.Anoka AVTI, and Minnea- .

s . Q%) ‘. . \
polis AVTI. . - "
: )

Instrumentation

?
©

The objectives for the_ggestjqnnairg§®_whighifﬁgﬁedAfrom the purpg§§iof

the study,\ii prev1ously stated ‘were as follows:

X I.. Provide descrlptlve information about the pfrt t1me adult vocatlonal
4'1nstructor E i .

2.’-Assess whether or not there is a need for pre-serfice/in-service !
programs to help develop the teaching skills of part- time adult
adult vocatlonal instructors. . .

(O3]

“Determina what portions of the existifigr teacher cducation sequence
- for vocatlonaL instructors might also be appropriate for part-time
“adult voedtjional instructors. -
Zt-: 1

1. Assess what is uniqué about the part-time adult VOLdth@ﬂdl instruc-
‘tors regarding tcacher edUCdtLOD needs and the problems the) have
"meeting these reeds.

Lot ' A3

5/ fInvcstLgatc whether the unique needs necessitate thg dovelopmcnt of /
. new tcacher ecducation activitics to meet the problems of part-time
. adult vocational instructors. B .
*

6. Determine the most cffective s)stom for dCllVCT) of teacher cduca- a

tion programs to part time adult VOLdthﬂdl instructors. T <

After obta1n1ng permission from the acting dLFCLtOF of .onc mctropolltdn AVTI,

a preliminary opcn~cnded questionnaire was prepareg and distributed to a group of
. . L v
part-time adult vocational instructors representing the vocational arcas to be

included in the wstady. The putpose was to gather informatiom helpful in the

formulation of final questionnaire cortent. These results, along with inforkation
. / .

» . 1..

N



e
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* . . L o .
. e . ] . N . ) . 1 A

' obtained from tbe yesqurces described in the revilew of literature, contributed to
L U o ‘
the final questlonnalre item content.
7 \, * —\ L
‘? rough draft -of the ﬁuestlonnalre was sent to each member of the study's

Adv1sory Commlttee for rov1ew/prx0r to its first meetlng This committee was

.composed of adult coordinators, part—time adult vécational instructors, a person
/ -~
fr%m the Mlnnesota]D1v151on Qfoocatlonal Education and ‘the study's d1rector and

5

two assiséghts The'committee members represented a cross-section of vocational
K { - . . -

fields from out-state and metro adult vogational progréms with the exception of
- PR N ) n
& 7 . A .
agricultural education programs. .

- When the Advisory Committee met, Suggestions”wer%‘made to compress, ad

&

delé¢te, -and/or change: the format of some questionnaire items to make thept more

W 0 gafher

The AdV1sory

- clear and understandable. The development of a separate questionnaire

‘-iﬁfbrma{ion‘from the adult vocational coordinators was also discussed.

L8

i

"J§trucfor'qUestLonnaire was ,pilot tested at a metro AVTI by six part-time
4 1 . d + .

Shaug . . ' . L Lo o
Bule vocational instructors, representing four of the vocational f1Q$§S. Further
. 8 . _‘ R 43
refinement of the questionnaire resulted from this testing.

e

»

y \ !

Ihe final instructor questionnaire was divided into®threc sections (see®
T ) o . . . : . L L
Appendix™IV).  The first scection wis designed to gather basic descriptive information

about the part-time adult vocational instructors in Minnesota. The second section was
; - ;

.

designed to gather information on the teaching §Ki}15 which the puart-time adult voca-

.~ .
tional instriictors belicved were important enough to be included in teacher ceducation

Coactiyities. Sixty-two teaching skills, divided into seven categories, were included
in this section.” They werc identified from thes Kobe, Penner and Price, and Pucel
X v . j
{

13 SRR ‘
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studies as well as the‘Ohio State Teacher Competency Profile énd,the State of /;

Minnesota lists of vocational cértification course objectives discussed in the ~

review of literature. These teaching skills were categorized into the following
categories: Course Planning, Instructional Skills, Classroom/Student Management

Skills, Implementation of Media,~Eva1ha¥ion,fSpecial Needs Skills, and 'Adult

2
)

Psychology.

. Section Three was @esigned>to determine which teacher education methods the
part-time adult vocational instructors would prefer to have used when teacher

'

4

-

education’ activities are provided. There were a total of eighty questionnaire
items included in the instructor questionnaire:

I "
The coordinator questionnaire was also divided into three sections (see

Appendix IV). Sectjon One was designed to ggkher basic descriptive information

about the part-time adult vocational‘instructoré m;naged,by the coordinator. v
Section Two Qas\gomposed of the same si}ty—two teaching s£111 ‘nded in Section

Two of the instructor questionnay The coardiﬁators were . rate the ‘
sk}lls according to the amount of help they beiieved the part-t. aduft

vocational instructors needed in each skill.

| Section Three was designed to obtain the coordindtors' opinions of .which
teacher éduca;ion methods would”be most effective»in serving the>part—time adhlt
vocational instructors. There were a total of sevenfy—seven 1tems included in the
‘coqrdina;or questionnaire. Where poééible; the same data were'gathered from both

the instructors and coordinators to facilitate cqﬁparisons between the perspectives
S SN

"y’
. ’

of the instructors and coordinators.

v

..The questionnaires were coded by color, (letter, and number in order to identify

'

’ : ( .
the returns by school, instructor, and‘coord1nat9¥.
? 5

.; » N
A

_ , K - -
Data Gathering ‘ ‘?_ ;
. e ;
U . L e .

. A stratified random sampling technique wds used to select the instructor
> . >

\

Q ™ | ' : .1;)
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participants. The population Was~stratifieq according to persons employed in the

N A '
metropolitaw area AVTIs and.thebout—sfate AVTIs. All of the instructors in each

M \

.. ! ’ 4 N s I
of the categé}ies~were numbered. Metro ané outside groups were numb@red separahely

-

to facilitate future data analysis.

. .
. ‘.

»

. &
Usiﬁg a table of random numbers, 200 paftdcipénts were chosen from each of

~ ' [y

the two geographic areas, representing the entire state. .Ali of the.32 adult

v

coordinators from thé 32 participating AVTIs were incldded in the study.”™

>
Upon comple+ion of the sampling, packets were prepared for each of the 32

participating AVTIs which contained questionnaires for each of the instructors

sampled from that AVTI, a coordinator questionnaire, and a stamped,Aself;addressed

Y

return mailing envelope. A letter was direct ! + :he adult coordinator asking
for participation and explaining - ation and collection of =~
questionnaires from the pa}ticipat .structors.

The questionnaires were sent out t last week in February. Follow-up

\ .
\fglep@one calls were made to the coordinators in the middle of March. Final

/
letters were sent out in mid—Aprfl\po all schools with less than 80% returns.

Thé final returns were received by the middle of May.

“ _Oﬁe,AVfI coordinator had difficulty locating thcvinstructors that were to
recci¥®y the survey quesfionnaires. On the~coordina§%r’s o&n initiative, 20 alter-
nagivgs were substituted. Although thﬁée alternative instrucférs were not part
of the original random sampling, it was decided to accept the data stnce they had
already been obtained. To compensate for thesc substitutions,‘zb instructor

names with similar characteristics were discarded from the original sampling”list
>

from that\particﬁlar AVTI.

Onc other coordinator substituted, threc alternates for three instructors who

9

WeT¢ 'ho iongcr'emplgxcd at ‘the schopl. Carcful matchln&\yas done to .substitute

people with 'similar characteristics to those originally included in the study sample.

20 .
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It was also decided to accept these data since the alternatesMwere similar to the

. / ' *
‘original subjects. ' .

r

v Ninety-four percent, or 30, of the cooyﬁinators red;}ned their completed

) - ‘o . ‘
questionnaires. Forty-five percent, or 181, of the instfuct%rs returned, their ° .
. N ] :

questionnaires.. Of the returns, 31 were not usable because some ﬁueétibnnairés

-

were ;eturnéd by. respondents that were tcaching in both adufit eveéning prograhs and .

day school programs of in neither program. This placed them outside the category

-’

of part-time adult evening instructors, the target poptlation of the study, and

therefore, they were excluded from the data analysis. Thg,final usable instructor
returns were 37.5%, or 1%0,x§f the original 400 . .ctors sampled. Of these
’ ; e
150 instructors, 66 wcic from the metro AVTIs and 84 were from the out-state AVTIs.

Data Analysis

The data were analyzed in three separate sections. The first was the anaﬁysis

e -
d <

of the \information obtained from the instructors. The second was the analysis of

i

informatidn obtained from the coordinators, and the third was the comparison of the
information obtained from the coordinators and the instructors.

The instructor information was analyzed separately for the instructors who

were employed in metropoltitan AVTIs and those who-wete employed in out-state AVTTs.
. . ) )
The percentages of the metropolitan instructors that picked each category under

each item were computed ‘as were the percentages of the out-state instructors that

-

picked each category under eath item. In those cases whe%gyfhe'fﬁstructof céuld_
only pick one éategory under each item (e.g. Did you begin teaching’for the first
time after January 1; 1977? yes, no), the respogse§'Qf thé metropolitan and
out-state instructors were compared. ‘These,combarisons @cre a;Cqmplishéd'by poﬁ—
puting a chi-square statistic to dete;mine whether or not the differences in °

responses between the metropolitan and out-state instructors were due to chance. If

the differences between the mctropohgtan_and out-state instructors could occur by
. . ¢ '.\ . ' .
’ ' ( . -
) ° .
in. - Co s .
O
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* chance less thgn ten times out of 100 (a = .10) the response of both the metro- g\ R
, e » A 6 . o :
poiita? and the out-state instructonﬁ_were‘reported separately. The chi squarg
u : ’, . . T
N « .

results presented in Appendix .IT are approximationsbecause, Hp a'sﬁBStantial

“number of cells, the exbected frequencies were less than 5. If the d1ff@ren§es : g
between phe metropolltan and out-state instructors were notZthga large,_ the -

r

comp051te information, including both the metropolltan and out-state instructors,

iy "

was only reported. . o { t
- ’ Ko . B N ' ’

In- some cases the instructors were allowed to pick more than one category

under each item. For example| they were asked tS/indicate each of the types

~ ]

'of teacher training courses or' content they had received in the past. Therefore;
- g ' 5

. a person%could indicate they\$ad’taken part in a course construction act1v1ty A /’f‘
g b
as wekl™as a testlng activity... In cases of this typé, there was noeattempt : .

- made at comparlng the responses of fhc metro%?l1tan and out-state 1nstructors .
. L .
The coordinator rgsponses were andlyzed in the same way as the instructor

’

responses except the coordinators were not broEgT/Hown into metropolitan and
; J1al

' 7

out-state groups. o , ' . \

Finally, for those items that were asked of botp,the in \

TesSponses an$'the‘{

coordipators' responses. . ®

ETucCtors anﬁ\t%i

ch%g;nators, compafisqns\yere made between th& instruct.

.
%y -‘e‘

“\
S < o ~
Vk - “
N
0 . ' ‘r‘“‘\
4 \ e | -
- ' - 600
. - ‘ . . ¥ Lo ' C.
. : ’ . é
Q . ( . _ .

ERIC

Aruitoxt provided by Eic:



r 4 N Y F - /6 .‘ R 4\ - A ¢ ,_I ) -
- [ § + * “
N Lo . ’ ' . b
" \ " ., - . 4 .
. L
s . , I
. . 5 SO % .
t"' ’ " ¢ \ .,
) ) . . . i \Q r “ . -\
~ ' .. . FINDINGS AND CONCLUSIONS  ~

- . \

ﬁhe flndlngs and conglusions of thlS study will: be d1scusfed in three separate 1

~ 2 ¥ . e é{ NN
Rarms The flkst part will descrlbe thea}nformatlon which was only obtained from °
M

the adult instructqrs. The secdnd'part will present the i?formation which was onlyl

obtained from the adult coordjnators. The third part will present tge infqrma;jon_

v » . ) ¢ R

that was gatifered from both the instructors and the coordinators. The third part

will also present a.komparisonfgfithe information obtained from the two groups.-
L . o ~\\ | ;
: Instructg&s - - ST : 1 ,

v

w . The actual tables presenting the information obtained frbm the instructors aref
'presenfed f%“Appendix I: Theee tables pfeéent the ?Pmmary inﬁormatioh.obtained‘
.ffom bdth/the metropolitan and out-stat; instructors. In those cases where the
responses bf the metropolitaa;nuioutstateinstructors were significantly different, ,
the informatioa for each group is pfﬁlented{separdtig; ig Appendix II. ‘%ﬁEse cases -
are indicated by an aste;isk (*) befof; an ifea number 1in Appendix I. (
The instructors who responded b the stud; were teaching in a number of differ-
ent fields. Forty percent were teaching in t;ade and technical edacation; 73%

in home ecconomics education, 17% in business and offiee education, 13% in health

education, 3% in distributive educafﬁon, 1%'12 agricultural education,and Qg in

«

,programs which they categoriezed.to be “'other'". The '"other" category intludeﬁ

programs that the teachers did not feel could be categorized into any of the.
’ ) ‘7 '
N . -
_other above categories. The percentages of instructors cmployed in thé different
v . B

types of programs d1flcred slgn1f1gdntﬁy between the metropolitan 1nd Qii—statc

~groups, These dgfterences were primarily in the percentag of home economics and’

. S SR
, NN - - . . }

- . L AR e
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.1tragei5nd technical prOgrdﬁs. .While 33.3% of the out state programs were Home
eeonomies progréms;uonly 9.1% of the‘metfopelitgn ptogre;s were. And, while 48.5% Y
of the metf%polltan‘srograms weie tr%ge and techn;cal progrems only 33.3% é'/
;yertate Pregrams'wefef ' § LT SR ‘ 7 ) ‘

’ The méjonigyabf the inétﬁucters alsoyworifd'at jobs dthe:ngqe;ﬁgaching'fbrty
> ] . . . ) “ ) ° ', -
or gore hours per week (69%). The majority taught two or less days perjweek

' . & ' . S
(7e§). However, thére was 'significant differknce between the numbers df

I3

dadys per week the metropolltan and out state tedchers jﬁught Whereas.QI% of the

Ssﬂﬁays per week “ofily 63% of the metropolitan g

outstuteteachersqgught two

(91 )\taught leks than ten hours per week. ' Only 17%
. ™
of the instructors indicated_théy taught more than 200 hOur5'per year.

2 t !
The instructors were asked questions. concerning the amount of teacher educa-'

tedchers did. The majoxnit

" tion.they had in the past and their licensure status. They were asked to indicate
¢ each of the types of teaching ljfenses they had. Of the 150 instructors that 4f<i

/' - 4 ’ ’ N '
//Qesponded,;Sl% of those instructors indigated they wéie licensed as an adul't N -

(. . v
vocational' instructor. Eleven-percent € them indicated they were certified as.

Lo

secapdary vocational irfstructors.” Twenty-one percent indicated they were certified *°
as post-secondary vocational 1nstructors, and 4% lndlcated they were certlfvsd
o te be non—vocathnal lnstructors.v More than likely thc 19% that did not indicate

they were licensed as an adult vocational instructors were licensed at a higher

Y !

level which qualified ther td‘teach as adult vocation } instructors.
) ‘

A . b . .
" An analysis of the highest level of éducation of] the instructors revealed-

. g ’ . . 3
that only two percent had not had some education beyond  high school. [leven per-

cent had only received some’ additional on-the-job training, 14% had some forp of
: - . J 5
' , . : (
post-secondary vocational education and 73® had some collegegedudation. More than
\ R "! ? - Y
likely many of those that. indicated they had some form of college education had

taken: some of the teacher education sequence. M

More than half'of,tﬁe‘i%structors'indicated they had some form of teacher edu-
. o , ,
M L i P \ﬂ’




T -
. .
v « .

gam/hfty three percent. of the lnsé !ctors 1nd1cated they had rece1ved

& 7 ¢
" ,. some form\of teacher educatlon in the area of teachlng ‘methods. /Fortk-six

percent said they had some teacher eQucatlon instruction in edurse construction, .
R - s . 3 s .. 3 g ! . —
‘and 45% indicated they had taken, part in a pre-service teacher education workshop.
. ~o . - . N
These findings indicate that a large number of the adult‘Vocational instructors
, % !
who are, employed as part tlms people have had some, form of'teaChereducatlon )?

In an attempt to find out where these 1nd1v1duals,rece1ved\khe1r teacher
3 _
education, ‘they were askeﬁ\to,indicate the number of hours of teacher education
r ) . ; .
they received tHrough indusfiry, teacher education inst4tutions, schools in

L}
whlth they are employed and military service. About 35% of the instructors

indicated they had recelved.some teacher edﬁcat1on through ‘teacher education

b . - C s
institutions. Ajout 29% of the 1nstructors indicated they had received some
form of teacher educatiory from their own school, 23% indicated they rec¢eived

some form of teacher education throlgh industry, dnd 11% “indicated they received

&l

some form of teacher education through the militaryrservices. At-this point, it

appears most of the adult vocational instructors are not being served by teacher
. . ( _ .

Bl

) ‘;educatioq institutiog&. B

. B _—, )
) An attempt was also made to determine the amount Jf the instructors who were ’
s / . . ’

\

'hewky'employed durihgcthd_past year (since January L. 1977). Only }3% indicated
they were newly'empio ed, which means that- 87% weTe emp loyed as ‘adult part time

vocational instructorg for more than one year. ‘There was a significant difference

i ,

hetween the metropolltan dnd out-state groups on this item. Whereas 20.5% of the

' \
out-stat€ instructors were new, only 3. 2% of the metropolltan,lnstructors were. -
. R y
n Codrdlnatore < Co T ) .
? pasudiydinBhdilil ~. . / . L q

/

Fh1% section presentgs 1fformatlon ¢hat was., gathered only £rom the coord1nators,

The agﬁbal Lgbf%s of the coordlnator 1nforma%10n are presented in A@pendlx I11.

\ . -
~ - | o - { D | /
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. The Qoordiniﬁors were asked to 1nd1cate the number Qfm\art tine yocational e
teachers theyﬁenpl ed during a typical'y—ar. About 269_' indicated they :
! employed between one and thér;y teachenf 36% indlcated:hey employed between’ ‘w o
g thirty one and 51xty teacher;,b 27% 1nd1cated they empleyed between sixty-one , «
‘ . . . .
and one "hundred and thirty- ﬁ:;teachers; and:17}q indicated\they employed\‘is v
. . , , .

between one hundred and thirty-six and ‘four hundred teachers. .

P

N e L L.k N -
To further 1nvest1gat6*theﬁﬁbﬁyge and duration of ‘the adult part-time )
. \ o .

e vocational inggructors’ previous teacher education, the coordinatOrs were
- asked to estimate the number of‘hours they felt their instructors spent in
teacher training activities offered by a teacher training institution or>

their own school. About 56% of the coordinators indicated their instructors

,

~ BN e A Rae e ey il

had some teacher’ education at teacher education 1nst1tutions while 69% of the

’ . ; N

coordinators indicated they had some form of teacher education in ‘their, own -

) e
schools. About 13% indicated other sources, e.g., industry. For,each case,
“the majority of “the coordinators that responded estimated that their instruc-.

| ' R

‘ B

tors' previous teacher education”was 40 hours or less per teachcr education

site. i e .
»”

The coordinators indicated things they felt might interfere with teachers

participating in teacher education activities. Eighty percent indicated

Q [+)

another job commitment, 43% indicated/personal motivation, 37% 1nd1cated\i}2—‘v7

tance to travel, 47% 1nd1cated experiencefor inexperience as a teacher, 77%
R

indicated salar "remuneration, 13% indicated that being-a part-time teacher
y g p

interfered, and 7/ indicated other miscellaneous: reasons.
.;k . . v -’ -~

The coordinators wefe also asked to indicate the percentage.of'their

,' instructors that turned over eyery yeé& to determine how many new instructors

: C < ‘ .
would need to be trained each year. About 14% indicated from one to-five percent

3 o s
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" as uniomn reduirements, and‘23% indicated other miscellaneous differences.

- .
. f
. 4 . .
- - X T !
. . , e ;
: . \

turnover, 32% #ﬁéicéted a six to ten percent turnover, 25% indicated an eleven’

i

to twonty percent turnover, 22% indicated a twenty-one to thirty percent tur@—

IS

;_ovér, and 7% indicated a thirty-one to sixty percent turnovet. Only aboutﬁ29%

& . .
of the coordlnators 1nd1cated that more. than 20% of their instructors turned over

s

each year. This is smaller'number than our adv1sors originally ant1c1pated

}Q,The coordfnatdrs.were also asked to indicate how the students whO'participate

i3 3
-

in the adult evening programs tend to differ.from the students that'participate in
e o

.

regular day programs. This question was asked to determine if the teacher education

activities of these ceachers should incorporate unique ways'of dealing with their

‘§tud¢ntsf Ninéty—three‘percent'indicated that the adult evening students tend to be

employed more often, 83%‘indiéated that they tend to be more highly motivated to

.

learn, 27% indicated that théy experienced mo ressures to take the program, such

The COOleH%}’TS were asked to 1nd1cate tHe type of grading and testing

pOllQlCS their schooft advocates for the adulr programs. Seventeen pereent indicated

" they advocate giving tests in the programs, 33% indicated they adeCate giving pass/

[

: . : ;o
no pass grades, 17% indicated advocating letter or numerical grades, 50% indicated
advocating giving students certificates of dtrondance/complorion, and 17% indicated
"other".

s

Flndlng% Regarding Itcms That Were Asked of Both the Instructors and the Coordinators

3

Section Il of hoth the quistionnairos dcsignod tor the instructors and coordina-

" tors pertained to tcaching skills which cach of the groups felt an adult vocational

instructor might nced help with developing.  The section was purposcefully designed o
‘ Y

'
.

to not ask the question, 'What competencies do you fecl an adult evening instructor

,should‘posscsé?”. ~Rather, we wer: nterested,in 1dentifying those things which the

adult vocational instructor would need hiép'in developing.

-
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‘W1th th15 skill than any‘of the other SklllS, it was ranked number one for the

25
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&

The 1nstructors and cobrdinators were asked to review each of sixty-two

teaching skills which adult vocational 1nstructors might need help 1n developing.
: 6 ! .
They were asked to rate: each of these sixty- two teaching, skills on a four-point’

scale. The ratings ranged from ""Need Much Help"; ""Need Moderate .Help', "Need

Slight Help", to "Need No Help" The percentages of the instructofs indicating-
that adult vocational 1nstj9ctors needed VMnch Help" or needed -'"Moderate Help'

b ‘ .-
were combined.l A similar thing was done for the coordinators. The sixty-two

teaching skills were then ranked in terms of the percentage of instructors or

coordinators who felt adult vocational.instrdctors might need help in developing

<«

them. For example, forty-six percent of the instructors indicated that they felt

adult vocational instructors would like help W1th "the 1dent1f1cation of students
\\ , N
whose.performance is impaired by chemical dependency,'e,g., drugs and/or alcohol M

Since a larger percentage indieated that adult vocational instructors needed help
'\

~

instructors. The same was done for the coord1nators Table 1 presents ‘the rank-

ings of the s1xty two teaching skills for the coord1nators and 1nstructors :jgr

©

teach1ng skills are listed in the rank order as determined by the coordinater

The rank orders of- the skills for thg 1nstructors are presented in a separate column

on the same sheets. : ., . -t

. ) . ..
An examination of the rankings of the ratings given"{o'the teaching skills by

. e T . o S ',
the coordinators and the instructors indicates a wide differente of opinion. The

I

followrng is a compar1son of the categor1es of the teaching skills wh1ch appeared

in the top ten teach1ng skllls as rated by the coordlnatOrs and the 1nstructors of

the ten teach1ng sk1lls which were rated highest by the“coordlnators four were from

s »

the course planning skills, three from the ‘adult ‘psychology sk1lls two from Special

needs, one from instructional skills, and one from evalupation. Of the ten -skills
. P ¥

that.were rated highest by instructors, five were from the special needs skills, two

were from the adul't psycholog{_sktlls, two were from the implementation of media ard

- " — . ¢
’ )

3 Y .
i . - 0 s .
,one was from course plannrng. GO ’ f
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Vrankings.of‘the coordinators are also very similar to the listings of the objec-

. .
g P ,

The rankings of the coordinators tend to agrec with the Way in thch'many exper-

ienced educators view the importance of selected teaching skills. The responses are
very “similar to those responses\bﬁtained from the advisory committee whiéh was
.

assembled to identify content for an ‘experimental introduction to vocational teacher

a

' N - * > . . ‘
“education teaching study, Initial In-Service for Non-Degreed Post-Secondary Vocational

Instructars (bucel, 1977), cpnqucted during July 1, 1976 - Decemher 30, 1977. The////

4

-~

{

tives which the state committee, assembled to identify cou5§es-needed for post-
- . \\ .. ' .

secondary vocational certification, developed (Teacher Education Sequence, State;
Plan ofIVocational Education and Successor Rules, '1978).
. 4 :

However, the instructors' responses are very similar to the responses which were

obtained from the needs assessment study entitled, Minnesota In-Service Vocational-

Technical Instructor Needs Assessment Survey (Pucel, et al., 1976), which was aimed

T

at iQenIifying the continuing education néeds of vocational teachers who had at least
th:year vocational certification.

This latter finding of the emphasis of the instructors on developing skills to
deal dith special needs populations is-difficult to_interpret. This finding was
brought'to(a“number of Vocationai teacher educagors and the advisory yommittée in
Ean attempt to get an in£erpretation. A number of possible interpretations wefe pro-
posed.- First,vit might be that adult vocational instrucéqrs are faced with a large
number of-people who require speg¢ial attention in theif classes duc to some type of -
physical or chemical problem, or some type of learning disability. This would mean

that they truly have a probiem which needs solving and teacher education should

1

emphasize those skills.

IR

Second, it might be that the adult vocational tcacher is not familiar with the
f . . . . o .
terminology of education, nor the complexity of organizing and presenting material

in the classroom. In this context, rhoyjmjghrwnotwporccifc preparation for class-

-

- room instruction and delivery as being a serious problem since they feel they could
A : ¢
N . 1 : 29
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mode{ the behaviors of the other instructors which they have'had_during their many

years of educafion. If this is true, those skills related to sp%cial,needs.populations

may be seen as a serious: problem since they probably have not seen teachers durlng

’ -

TN

their many years of educatlon deallng with those types of students.

-. A third possibility is that since a large number-of instructors indicated that
. ' \ - v . —
; ; 4
they have received some forms of teacher education (é.g.,*53% indicated they had

received some teacher education in the area of teaching methods, 45% indicated they

. . - ,
had taken part in an intvoduction to vocational teaching course), the teachers may

A

L e .
actuallﬁ have the beginfiing level skills in the areds of preparation to enter the

classroom, and, therefore, are looking for more specialized additionafaéfills.

A¥though all three of these alternatives, plus others, might be operating for .

w
given individuals, rthe second explanation seems to be the most reasonable in terms -of

B

thls study. he d1rect10ns to the instructors were to indicate those teachlng skills

P
.,

thev felt adult vocat10na1 instructors would need the most help in developing. They

3 .

M )

. . . \ A .
were not as%ed to indicate those skills whlch they felt were most important to teach-
ing in an adult evening program. This alone might have biased their responses in

terms of selecfﬁng skills which they felt .adnlt vocational teachers would have the

least background in pefforming.

s

There were some areas in which the metro and out-state instructors have different

opinions. There was a significant difference befween the out-state and métfo instruc-
tors on niné of the teaching skills. In eight of these nine cases, the differences " *
were really not very meaningful. The differences were primarily between the numbers
of people who indicated they needed chh help or moderate help. Those skills which
fell into this group included 1) divide course into iﬁstructigpal parts, 2) coordinate

. ! ¥
materials with corresponding day school vocational programs, 3) pbresent information

through an illudtrated talk, 4} direct students in applying problem solving techniques,

L .
5) demonstrate a concept or principal to be Ieaf%ed, 6) assist students in making
: o .
&) . v
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TABLE 1 N

N RANK ORDERINGS OF COORDINATOR AND INSTRUCTOR RATINGS OF SKILLS

ACCORDING TQ PERCEPTION OF HELP NEEDED*

Coord. Ihsgruc. Item
o "1 13.5 61 ;“entify positivg and negative student yerbal and nonpverbal reactiong
‘ . FE;}ﬁstguctipnf : L V .
Y 2.5 /9.5 A7 Idenfify and select appropriite ways to teach. . .
2.5 3. D43 Present inforpation with television and viden-taped equipment.
- 4 7 73| F56 Adjust the learning/classroom environhment and materials to better
4) serve individual students with special nceds. ) &
5.3 11.5 B27 Direct individualized instruction through the usc of leamning packets,
modules, etc. -
i , h < hi : o ‘. i
- 5.3 20.3 A4  Conduct a task or content analysls to identify what is to be taughﬁ/'
’ . ° in the course. 4 » . v . g
B h A
"s5.7 33.5 A6  Select and prepare course objectives.
A) ’ .
8 - 32 E49 Develop a.written test to determine student knowledge of course
materials. :
A Is
9.21 13.5 Al  ldentify the learning characteristics of the student populations for
: which instruction will be developed. . .
- 9.21 4 | -F55 Identify s;udenis whose. performance is impaf}ed by social problems,
' e.g., inability to relate, lack of transportation,. family prgblems,
~ ' ) . etc. . : . ol
9.2 17.3 G64 " Understand the effect of past educational successes or failures upon
adult learners. ,
9.21 9.5 G65 Identify and use appropriate ways of counseling to as§}st students.
- - 3 C 2
13.1 43.2 A5 Select and organize what is to be learned in the cod?% .
13.1 40.3 A9 Divide course into instructional parts.
i 13,1 25.3 B15 ‘Employ positive means of providing feedback to students.
13.1 20.3 Bl6* Provide ihstruction for the slower and the more capable students.
' : . . x
13.1 5.5 F57 ldentify resources, both in and outside of the school setting‘to aid
in the development of individual students with special needs.
Ld .3
13.1 36 G67 Understand the importance of teacher enthusiasm and support. i
13.1 48.21 G68 Maintain an open mind concerning the ideas and opinions of students.
20.5 58.3 B26 Demonstrate a concept or principle to be lcarned.
20.5 43.2 B17 Pr%sent information through an illustrated talk.
22 58.3 B24 Sun&mize a lgsson. & .
23.5 35.3 B18 Employ simulatién’techniqdcs using likenesses, models, mock-ups of
L » | . L]
. what student will find on the job.
23.5 28 E48 Develop ways to rate studeft's shop/lahoratory performance.

) v
*Rank orderings were done on the
heln was needed.

O
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“Tabl® 1 (cont'd.)

8.
‘A Coord. | Instruc. ‘ﬁ : I‘ém
K ; - — *
25.21 23.5 C34 ldentify and use appropriate ways for monitoring student progress.
‘ P .
T o < . * L)
.25.21 - 5.5 D45  Locate, ordFr and evaluate audio-visual instructional materials.
25.21 |- f." F58 . Decal with crisis situat@ons'inyolving.students with special necds,
. ’ e.g., epileptic seizurest racial._confrontation, etc. i
25.21 -8 G62 Understand the conditions and force;,‘cultural,.social and economic,
. ' ' which influence adult learning. . N ‘
‘ \ 29.10 15.5 _Aé ' Identlfy and clarify 1nd1v1dual student needs '
: 5 T o
A *.29.10°|--25.3 | A8 Identify and select 1nstruct16€al materlals
3
A ., 4
I3 -49.10 43.2 Alo:;ﬁequence course instructional parts.
29.10 20.3 D39 Present information with ‘overhead and opaque projectofrs. )
29.10 |, 25.3 "1 D42" Present information with audio recording machines.
29.10 1 - F54 .Ident1fy students whose performance is 1mpalred by chemical dependency,
) ) é.g., drugs and/or alc&fé v
- 1
. 7 ] . Y
:29.10 -17.3, G60 Apply non-verbal communication, such as gestures, f#cial expreéssions,
> ’ i and §ilence.
36.21 52.5 G66 Respect each student's feelings and ideas.
¥ . d - ! -
e 36.21 23.5 G63 Understand what motivates adults to participate in training programs.
36.21 29,i ‘D41 Presént information with film projectors. ’
36.21 62 B25 Demonstrate how to do a task, step by stﬁp.
40 ‘%9.3 E47 Evaluate student's performance according to entry level performance
‘<"~ " standards of the occupation.
41.3 35.3 ~| E51 Determine gtrades in a vocational'éoursé. .
T 41,3 38.5 D40 Prefgnt information with filA stripland slide projectors.
41.3 - 61 B23 Introduce a lesson. - s
' 44.21 38.5 Bl4 Conduct group or panel discussions.
.
44.21 35.5 B2l Direct students in applying problem-solving techniques. ’
44.21 11.5 D38 Prepare trafsparency materials for use with an overhead projector.
44.21 15.5 F53 Identify students whose performance is impaired by physical handiEaps,
4’ ! lea%ning disabilities, behavior/emotional problems, etc.
i? » : ' ‘
48.21 0.3 ' B19 Dbirect .students on how and what to study.
“ ] : !
y 1 _
I 48.21 43.5 B22 Direct the student in the use of i project as a way to learn.
48.21 18.21 B29 Relate classroom instruction td the job experiences of adult students.
48.21 48.21 ES0 Schedule and use tests.
52.5 17.3 All Coordinatc materials wlth corresponding day schgol vocational progrdm
- - e /_ _‘
. 52.5 57 14 Present 1nformat10n with the chalkPoard and t¥ip chart:
® ——
54.5 48, €32 Establish and Faintain filin%#;gco}dkeeping system.
—— hl - ,/ 7
54.5 52,5 B28 Present,information by brinéﬁné in a subject matter expert.

O

[E

Aruitoxt provided by Eic:

RIC—

5y 3n
s . D



. pe
. NN . .
' ' . B ‘ e . . v
, Table 1 (cont_'d.). e : .
Coord. | Instruc. ' - . - item oo . -
B 56.5 40.3 C36 Be familiar with student management,and discipline principles. " J/
56.5 43.2 B30 Assist students to make immediate on-the-job applkication of what they
- o - A = . ' “~
i . . have learned. ’ N
58 54 B20 ‘Direct student shop or laboratory experience. r
59.5 - 33.5 A2  Understand the differences between adult vécationa’l énd other adult T
education programs. e ) e e
' 59.5 " %9.3 : C35 1Identify, locate and obtain ne(fes;ary supplies, equipment and R 3
. & F “ay .
. \3)} . . fixtures. : .
’ 61 ‘| 8.3 C33. Provide an enqv'ironment favorable to the health and safety of student
‘ : - ‘and. staff such as use of saféty glasses, .proper ventilation, teﬁching.
' ' ) ' safety awareness. ; : '
r : - 4
62 55 B13 Plan and "direct individual or group field .trips.
- ) N : . -
. - - . ‘%; s
, . o . L4 - R . .

o Ve !l .
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immediate, Cn-the-jobzapplication of what they have learned, 7) understand what

motlvates adults to part1c1pate in tra1n1ng jprograms, and’ 81 1dent1fy and . use app
F .

priate ways of counse11ng to assist students There: seemed to be a mean1ngfu dlfﬁer—

ence between the percentages of metro. and out- state instructors on the sk' 1 "employ"™

§imulation techniques using likenesses, models, mock-ups of what student\will find on
the job'". Whereas about 27% 6f the out-state group felt that addlt vocational teachers

needed help with thlS sk111s, only 8% of the metro instructors felt they eededwhelp.

Sectlon III of both the instructor and coordinator questlonnalres asked questions

aﬁcut the format of the de11very system that should be used for presen$1ng teacher

‘

education to adult vocatlonal teachers Both groups were f1rst asked to indicate if

-

they felt there*was a need for programs to help 'the part -time adulitvocatlonal teacher

<

ievelop»teachlng sk111s Table 2 indicates that 93% of the coordinitors and 87% of .

the instructors felt ‘there was a need for such a program. ' ' . .

’ - ! - -

o ‘ ) _
. H ¢ 7oan
- . \ d

Table 2 o : DS

Percentages of Coordlnators and Instructors Who Felt There

is a Needffor Programs to Develop Teachiig Skill. o
J .

’ <

" i Coordinators v‘Instructors
Yes. | 93% 87% )
No - 7% " 13%
Total 100% : 100% . -
} | —7 —
. N = 30 N =150
k’%

x
The instructors: were then asked, ”W‘HLd you be interested in participating in

»

1€ or more teacher training activities?'". Seventy;one‘percent of the instyhctors

1dicated they would participate in one ‘or more teachif‘educatlon act1v1ty per

[

ar, 140 indicated that they would part c1pate in only one teacher education

’
/

tlvlty, and 15% 1nd1cated they woul participate in no teacher education activities.

~

N?A
‘

P a - ) *// » A
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The responses of thq coordnnatdrs to this question‘yere very 51m11ar The basic :
-

differente was that whereas 15 of the instructors indicated » ?hey would part1c1pate

L

) ~o ¢

1n no teacher education ac&1v1t1es, only 7% of the codtdinators felt that 1nstructors-
= _ _ N
.onuld not be willing to participate in teacher education activities. These findings
. £ -

d \

indicate that the maJority,of the instructors would Be w1111ng to partifppate in

teacher educatlon act1v1ties and the maJority of the coordinators feel“that the in-

. P .
-

structors would be u1lling to part1c1pate in teacher education act1V1ties .t
- ) . ' . Table,3
- o
W1111ngness\gf Instructors to Part1c1pate N
in Teacher Education Act1V1t1es . -
. .
' »
. Amount of Part1c1pat10n L - Coordinators Instrué@oﬁs’
: . . . 13 h
o Woutld part1c1pate in one or more—— o j o
- 67% 71%
vwteacher education activity a ygar |
“Would participate in one teacher d———ts 0 0
: . - 26% 14%
., _education activity gnly
.Would participate in no teagher \ 0 .
. e . —— 7% . 15%
education activities . . . .
: , \ , - -
: Total . 100% 100%
L LN i - -
( N N = 27 N= 139

An attempt was alio/made to determine the, type of format with wh1ch the teachers-
would like to be taught. If one ranks the teaching formats based on the percentages
of the 1n?tructors or coordinators that felt the techniques would be appropriate ,
for use wjith adult vocational teachers, the, rankings of the coordinators and .the in-
structors areqthe same. The first choice of both groups. was instruction offered through
seminar discussion, the secondlchoice was group classroom activities, the third

was self-study materials, the fourthlwas television lectures plus reading and

hhomework and/or logal discussion groups, and the fifth was correspondence. The '
Ju .

»
L




.;( - ‘ ‘ B e ) . - .,:. 4
. -~ - : v . ' . o .
[ . ! . ' .
. ’ W ) : . . "y . .
least popular instructional delivery format was computer assisted instruct¥on. This
) . . . S . ") N

information implies;that instruction for the adult evening ihgtructors probably e <5

should be done in some type of group settlng Tab1e¢4?shows. he percentagég for .

ag§11Very format preferences ) « N e -
. . . \. '
! - * oI
/ . Table 4
o Instructional Delivery Format Preferences co
. ¥
Delivery Format Coordinatfors Instructors
. Group Classroom o ' 92 V ' P
| Activitieg . 67% . 59% . ﬂ PRI
E Seminar Di/scussions - 87%. - 68% ' ' :
) . o : ’
TV plgs mework/ . o o : . T
Discu sL?ﬁ . 235 8% e S |
Self-?ﬁﬁdy ‘ < 30% : 29% ' .
AN \ = .
' Correspgﬁdence 7% 15% ;
Al B . /’Y o ‘\o
Computer Instruction 3% 8% ) ’
N = 30 N=.150 o

Instructors were asked to indicate the ways in:whigh their cur. ent needs'for

the development of teachlng skills were being met. The coordlnatgrs were also asked

to indicate .how. theQ felt instructors were currently meetlng these needs. Fourteen :

N
. >

pgrcent of the instructors indicated they felt they had no needs and 10% of the

J

soordinators indicated they f%}t their instructors had no needs. Fourteen perqent of .
VAl 4 : i
the i@§tructors felt they had needs but they were not being met and 23% of the coor-

linators felt their instructors had needs that were not being met.

The coordinators
N Reb

4

‘elt that the largest amount of instructor needs were being met by local school staff.

‘he instructors agreed with this. The coordinators felt that the Uniyersities were
‘he second largest factor in meetixg the needs of instructors whereas instructors

‘elt that seIf—study on their part’was the second most often used form of meeting

. ) :3\] ’ ' ' » o

O ' v . . ) L 2z
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1

“their needs. Twenty e1ght percent of the instructors felt that some of their fiﬁ

teachlng skill needs were being met by. the teachlng training 1nst1tut10ns.

i " .
. / - , ‘ v ‘

. . thv_, | . . . ;}/‘, . ’ .'-;'
T\Q‘ ' o st ‘Table 5 \ ' j R

. ) Ways in Which Current Needs for the Development v/
e - of Teachlng’Skllls are Belng Met
< X \ .
, e ] . ‘- '
S ' . — — .
‘| Teaching Skill Need .) R Coordinators| Instructors
‘ r .
. , ' g/ﬁo-awareness of needs . 10% | 14% 1 ~
{}%J gi(« 1 Needs not being met ° o 23% 14% -
- . :..;u Needs:met by local schpol staff 83% ' B - 37% h
- ¥ .
. Needs met through state univer- | aks -  ags .
. ~sities or University of Minnesota " #° 0P
«Needs met through self-study e 78, 355,
-_pragram , | A ot _ -
: N Al M= N =.150 :

' One conceiyhif the study was to 1dent1fy what would motivate teachers t? par- .

?icipate in teacky educatlon act1v ies. The teachers and- the coordlnators were

i
~asked to select a number of alternatives that they fg?: m1ght be possible motivations

£ chers to participate in 1nstruct1e§al activit The instructors indicated

that the greatest‘expebtation from participatihg in teaching training agfivities

(

-~ would be personal growth (85%). Sixty-three percent expected some clock hour

I /zyedit toward licensure/certification, 34% expected incentive pay raises, and 30%

xpected college credit. The coordinatorswere askedto indicate what they felt the

teachers should receive for participation in teacher education activities. Flghty-

seven percent of the coordinators felt the 1nstructor§gahou1d get clock hour credlt
\ L]

.toward 11censure/cert1f1cat10n. Sixty percent felt they should receive personal

growth,~47%‘incentiVe‘pay raises, and 33% tollege credit.

:3’? T
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~ J’ ' . ) N )
) L . ) : e
- _ ) _ y
o s ok mbles ; ' . —
Expected Returns fxom Part1c1pat1ng in : ™

Teacher Tra1n1ng Activities
- . N . o.' : B

Expedted/Refhrn; | Cqordinators Instructors )
P!rsonal Growth 60% e 85%
» . e e e e Y e A 1, : . v
- Clock Hour Credit ’ % 63%
¢ } ock Hou edi \ e 1 . . C / .
| Incentive Pay, Raise| 47%. . 34% .
e [ N -~
- - . * |College Credit . 33% 30%
N =30.. N =150

R e -~ ’ . L
5 A seriek of questlons were asked of both instructd;9 and coord1nators‘}b try -

VoL

to determlne the best time of year and time frame fog present1ng teacher educatlon
.3 i L
activities to adult Vocatlonal teachers Both the majority of the 1astructors,and

- Y
<

\
the coord1nators 1nd1cated that act1V1t1es should be o6ffeyed for one day per week

- R . .
for three to £6ur hours a day. _About(half of the coordinators and instructors in- ) ;‘ﬁ

-

d1cat?d that theactivity should be from five- to ten weeks in duration and he

[’ .

4

®  other half 1nd1catgh‘that 1t should be between one and four. weeks Few people
- 1nd1cated the aet1V1ty should be more than ten. Weeks However, there was not -a
| ° .4
clear-cut response'from the 1nstructors. (See Table 7) . ’
. ‘Table 7
Preferred Duration of Teacher Edp%aﬂfon Activities
‘j?}"\av., ‘a0
e
‘| Time Coordinators 5Instructors
2 - c e e : ) o
i Weeks/Act1v1ty 1 - 4 weeks 1 -#zweeks
' or -
5 - 10 weeks 5 - 10 weeks ,
Days/Week 1 day - 1 day
_ e B Lo
. Hours/Day %i 3 - 4 hours 3 - 4 hours

——— e e - e O .

™ o

// '3-”




‘less than forty m11es to par 1c1pate/1n a” teacher educatlon act1v1ty Only 22%

v o
<y

'acher education activlty. There was a 51gn1f1cant
X
\ \

'd1fference between the met 0 and out of state 1ns€ructors' mileage pregerences.-

-

miles to—part1c1pate inat

1nd1cat1ng that the out(o state instructors WEre willing to travel further _ 1"i
’ SR -t I ‘s " “,,nu!f.:-
?an the metro numructor (See Appendlx 11).. OnLy 13% of the coordlnators ) o
7
1ndbgated that they felt/thelr staff would be willing to travel ‘more than

51xty miles to part1c1p te 1n—a‘teachQr\e9ucat;pn activity. (See’TaBIe 8)

P ~ N - ‘ i —~
1 ) Ve . ( . ) - ’\ 9 ‘ ,
L. - Table '8 . o
. B . » . A . .
RV ’ d Round Trip.Mileage \C r
~ 2 '.' '
4 \
Miles / » :Foordinator_ Instrmttor o
. X < { . % -
i-20 7, 33% . 30%
\ — : 7 i .
C 21-40 / 25% B, 22%
¢ ~ 41-60 Lo 29% _26% S e e
61-360 | 13% . | 22 ‘ .
Total |~ 100% “ 100%
* N=24 . N =, 115

Instructors and coordlnators were also asked to indicate, the preferred time

of the year and the preferred t1me of the day that 1nstruct10n.probab1y should be

nloffered. The maJor1ty,of both groups indicated that the 1nstructﬁ6n should be

\gf%g;ed during tfe evenings. The times of the year that both the coordinators

and the instructors felt that the instructors would prefer to partisipate in

; g -4
teacher education activities were the fall and winter¢ -

2

o - . - | o ::lil a e - f.%‘




OF FINDI‘NGS AND 'RECONMEN'DA'TILONS

‘v

The summary of f1nd1ngs will be discussed in relation to the six objéctives 0

Y v

stated fér the study. Each obJectlve will Ge stated and-the findings relatlve

to that obJectlve w111 be summariied. ' - - . ¥
- '\\"" ) T‘ ' E '_' - R . ’
S s o 4 ) . L \, i— . ! ‘ ' " .
.1, Provide descriptive infbrmation~about the partétime adula vocationél instructor.
| ~ ' ‘

’

Over 51xty-threepera€utofthelnstructors were teaching inp programs that were
.’g

‘*de51gnated as trade and technlcal educatlon programs or home economlcs‘educatlon

| L . . Copp
é@gpgrams._ The rest were teachlng in programs in the areas;of business and office

education, health education, .distributive education,'and other'pregrams; There’
: : . A SN . !
was a sighificant difference 'in the types of programs offered in the metropolitan

L3

and out—étate-areas. Whi1e133.3%‘of the out-state programs wexe home economics

pregremg,'only'g.l%“bf the metropolitan programs were. And while 4&.5% of the

¢

.

metropolitanjbrogramg wepe trade and technical programs, only 33&3% of the out- -
state programs were. , e - : B
3 € prog o> WIEE- oL N e e ~ :

LB . +

‘The majority of‘the instructors Wdrked'at”fqbs'other“thgg teaching forty hours
a week and taught two or less days per week The majority also taught less than
. ten hours per week. However, th% metropolltan 1nstructors tendéﬁ*to teach more

wdays per week than the out state 1nst£uctors & P
l v

The 1nst§uctors had a variety of d1fferent Wocatlonal llcenses, About 98%

of the 1nstructors«F§£dgone beyond a h gh‘séhodT’educatlon ap# 73% had ‘some form
-

of college eaucatlon Probably ma f those whouhavehhad some form of college
L . : .
jzﬁducation activities provided by the Univer-
, , .

education had taken part in teache
. . ~ =

“

sities. A majorityof the instructors indicated they had thken part in some type
. - ' ‘ ¥

of teacher education program in the past. This teacher education was received

. ‘4J _ ‘ . | -"‘l'




s G . :
through industry, teache¥ education institutions, schools in which they were
employed, and military service. The largest percchtagc of the instructors
indicated they had received their teacher education through teacher education

institutions (35%). However, 5% or the majority of the instructors

apparently had not been served by teacher education institutions.

J“?//The majority of the coordinators indicated that the turnover rate of their
instructors was' 20% or less per year. Only 13% of the instructors indicated they

/

were newly employed dﬁring the past year. There was a significant diffcrew&&

‘between the metro and out-state groups. Wherecas 20.5% of the out -state instructors

/)

were new, only 3.2%-of “the metropolitanm instructors WOTe new. g .

From the information obtained, the following statements are true of the
majority of this proup of part-time vocational Instructors: their primary
occupations are other than teaching, they teach lews than ten hours o WCCR,

, v
they hold adult vocational | teenses, they have had some col leve education

Cand some t"%m of teacher education, and thev are not jew to the field ot

a

teaching.,  Most have had o vear or tore o teaching Oxpervence . tha wont

buting to a relat:vely stable popalaton,

2o Asseds whether or nvv)_t) there oo need t'ux"p}w- SCTVICC, TN ey e Aoy
to help develop the teaching skrlis of Lart tme vocatironal instiuc oy

About "Us% ot the coordimators and 877 ot .Hu- tnetructor. to |t I‘In oo W o
necd tor a teacher cditcat on proviam tor the part tome adonlt von irnal e bt

About 71T of the anatructors indicated thes wonld o partioapate e oo e g

L4

teacher education Getivities per year and o magor it o1 o conpdanator oorelt

d
BN

their mnstructor. would attend ~.m‘ﬁo.u Livat e

S. Determine what portions of the cxgot Py teacher e arron equence toyp

vocatiomsl instructors mipht at-o be dappropriate tor part tome adult o vocat pona

iyystW{(t;)rs. »1
Q ~ R
ERIC .
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Based on the results of this study it is difficult to_getcrminc the exact com- ¢
Position of «a teacher education for the adult vocational instructors. Therefore, it
is also difficult to-compare a program for those instructors with a typical program

-available to the post-secondary vocational ins‘ructeis. " The primary factor which

F 1%y
makes this difficult Lsfthc‘QiS&gréCmcnt betwedn the adult vocational cdordinators .

3

\

. ’ '

_ . . ' . ; e
and the instructors in terms of what the instructors need the most help with.

Based on the responses of the adult vocational coordinators, it would appear that

l
- >

the content covered in the five core courses currently required to achieve five-year .« -
i ) . a,
certification at the post-secondary level, might also be appropriate for the‘Adult 4
. N - . i
vocational instructors. The only ‘exception is the content pertaining, to the evalua-

o P

tion of studentg.aimed 8t providing students with graded. Both groups rated the skill ..

pertaining ot the scheddling and use of tests relatively low. However, the coordina-
’\,) . ) g X .
tors rated the skills "to develop a written test to determine -student knowledge of

—

course materials” and "employ positive means of providing feedback to students

relativeldy high, g [ N

. : 5 ks

4o Assess what s unitque about the part- time=adult vocational instructors regarding

: AL R A SLE R R R DR PR It}
teacher education needs and the problems they have meeting these necds,

B

Bascd on the nstructor ratings ot what they telt adolt vocationnl instructors would

most like help with, 1t appears that the adult vgeational instructors feel they need

.
.

substantial assistance anodealing with the human antiractions in the vlassroom and
R . = R

A * . . - .
technigues tor rdentitying the mndividual needs and capacaties ot stadents. They
i Co. . .
.
would ol co Tike help waith techonrques tor addrecomng thewe needs, Lhe hoehest rated
4 R > : .
shalls which they telt adult,vecattonal anstractors needed assiotance with dealt with
special o needs ot radent and the adaptation of catuations n the classroom to meet
the necd ot andividoal o Inoadditoon, they were concerned with the dentaticat ton
amd e o resource materals fherctore, ot wounld appear that o teacher edacatton
propram tor Sedult vocational anatractors hould have o substantial emphasis placed
B . 4
: . . .
upon “the development ot thowe halbes 1t 0 ditfrcult 1o place “these findings into.
. , | :
O : .1 - . . . N

ERIC : :
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.tontext ,Although attempts were made at trylng to flnd altern&tlve explanatlons as

’

to why the 1nstrugtors rated. thesc bklllb highest (SCC FINDINGS AND CONCLUSIONS

Flndlngs Regarding Items That Were Asked of Both the Instructors and Coordinators),
at this point it would appear safe to say that thcy should be included in-some way
within the teacher education_progrém p;epa£§¢ for them.

"'An examination of how the }eaoher education needs of this group have .
: . o o Sy
EN )
been met and possible barriogs to them participating in vocational teacher
. . . \ .

y o ;
education indicated the folldwing. Apparently the coordinators and in-
structors both saw the majority of tho'teachérs' education skill development

being facilitated by the local school staff. The coordinators saw the state '
: ey , :
uni&prsities or the University of Minnesota as being the next most used

mechanism, while the instructors saw sclf-study as being the next most used
mechanism.  This may be because many adult vocational dnstructors may have
participated in the usc of the introduction to teaching program offered.

S Y g ,

through the state Department of Lducation, which was associated with the text,

The Instructor and His Ioh In any event, it appears that the teacher education

institutions have not been seen as the primary vehidle for he.ping these

. : s
tegchers, meet their necds. ) .
po . .

Teachers were asked about the method with which they would like to sqe

v

Cteacher cducation delivered to them.  The only delivery characteristic that
they indicated that tends t o be somewhat ditferent rom the current method of

delivering teachcrdcducution tor the core conrses to post-secondary instructors,
\ ’ . ’ )

L
s that dbout "50% of the tv;lt'h(‘rt;%ml coordinators indicated they would like to
s - N
\]

‘ . \
see activitics of from one to l'nur\wccl\w \I'lrl\l\‘(llll‘.'lt(l()ll as contrasted with the
~ N .
L e

t)q)iLHl]&Y.iV(‘ to ten week duration period.  Thes n&iior‘ity preterred teacher education

sessions to be held one day per week for between three and fonn hours, the way many -

. : . 3 : )
of the current core courses are otfered by teacher education institutiones., S

>

o ) - | ' | : " ' ‘1 \; ’
ERIC |
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. 5. Investigate whether the unique needs nece;:}tate the development of
N X ‘ :

new teacher education activites to meet the problems of part-time adult

-

.

vocational instructors.

Two unique considerations for the teacher education of adult Vocation315 ,

4 v

ipstructors seem to need new approaches to meet the needs of this'grohp.

First, teacher education activities should be developed that can be -used

to help the adult vocational instructors with the development of the inter-

¥

personal skills and techniques necessary to deal with special needs students,

Cean ERREYY

to identify the individual needs of adult learners, and to devise methods

\

of addressing the needs of the individual adult learners in their classrooms.

These activitieg would be in addition to the" typical kinds of pedegogical

skills taught wWit"in teacher education activities currently designed to be contained

V

within the teacher education corc for post-secondary vocational instructors.

In addition, since about 50% of the instructors indicated they would prefer

to see teacher education activities last from one to four weeks, as contrasted
with the typical five to ten weeks, the teacher education activities‘may need -
to be broken down into smaller units for that group of individuals. This should

'

not preclude adult instructors from taking the core courses which are typically
: )

made available to the postysecondary vocational instructors, but should probably
[} .
be viewed as an alternative for those instructors who prefer to involve a smaller
N ’ . j

amount of time 1n teacher education activities. .

/

—

6. _Determine the most effective system for delivery of teacher education programs
!

to part-time adult vocational instructors.

Based on communication with coordinators and experience with providing

teacher education activities for post-scecondary vocational cducators, it
. -

would appear that the most cftfective method for delivering instruction to the

adult vecationil teacher would be very similar to the procedures currently

& r y

used for providing instfuction to post-secegndary vocational instructors. A

1 4 |
ERIC
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\’\

AN

-

program of offering§,c0u1d be developed which would supplement the current
core courses deve~ oped for post secondary 1nitructors. These courses could

.be developed w1th the assistance.of an advisory committee in'much the same way

r

as the post-secondary core was developed.'~A contabt}person at each of the
. : \ 1 . ; )

AVTIs in the state tould be asked to assess the needé of the localﬁinstructors

to determine whlch offerlngs should be made available to the local 1nstructors.

A,

Those needs c0u1d then be communlcated to the teacher educatﬁbn institutions

..

which would be responsibre for the delivery of vocational teacher education

services. It would be helpfulsgl?the provision of teacher education services
to the adult vocational instructors could be considered to be eligible for

funding under the current agreements between the University of Minnesota and- .

the state universities and the State Depar&meﬁf"o{ Education.

b

)
-1

/
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. } ' APPENDIX I
~N SURVEY RESULTS o
INSTRUCTOR L
3 ' .
A NOTE: Data in this appendix are rounded to the neartest whole number. Any dis-
crepant results in totalling percent column are due to rounding. v,
Section I - Background-Descriptive Section
1. How many hours per week do you spend worklng on a job other than teaching?
‘ . (Check ONLY One} . .
N . 13% 10 hours or less .
3%  More than 10 hours but less than 20 hours
8% . More than 20 hours but less than 40 hours
69% 40 hours or gmore ’
7% Retired from work force
100 ¥ N = 147
2. Please classify your teachlng specialty in"one of the categories /below.
{Check ONLY One) .
y 1% Agricultural Education ‘ .
b 17% Business and Office Education .
3% Distributive Education
13% Health Education
23%  Home Economics -Education
40% Trade and Technical Education
3% Other (Specify) , v
100 % 150
3. In which of the following types of vocational programs do you teach?
(Check all that apply) \
%, Day School Program ' i .
99%  Adult Vocational Program -
% Neither 3 .
, N = 150** . ’ : .
1. Please fill in the following information about the time you tecach as an adult
. vocational instructor. N
YL *1 teach day (s) per week
T [ teach bhours per week
[ teach hours per year
" Days Percent of Response Hours/Year Percent of Response
» w
One 35 1-20 15
Two T4l 21-40 PAN
Three Sz 41-60 17
A Four 6 61-120 B
= ‘ Five 6 121-200 17
- 201-500 13
Total . 100 % + | 501-1000 4
\
' N = 108 Total 190 %
L 3
N = 69
l rs/Week ___ ! Percent of Response !
I-5 50
v 6-10 41
. 11-20 5
21-40 8!
il LI.OE]_I [.———. ' 100 05 J ) . -
. - B e T : — )
N = 108 - .
~“The Outstatce and Metro instructors' proportionate Xesponsea were significantly different
u at the 0.10 level, or below. See Appendix II. , :
El{llc **Total percent will not equal 100 hecause of multi})a 'responses.
B ‘ . L e 3N
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Al 5
5. Indicate the type of teaching certificate/license yau hs’e. (Check all that apply)

N 81 % 1 am licensed to:be an adult vocatio,nal instructar.
N ) 115 I am certi‘fied to be a secondary vocational instrygtor.
\ 215 1 am certified tosbe a post-secondary vocational 1\’;§tructor
R ’“ 40 [ am certified to be a non-vocational instructor.
: N=150 * - : I o .
- 6. Which of the following indicates your educational background? (Check all that apply)
r - . T -
¢ Categories Percent B
P R : . i
| High School Only o 2%
On the Job Training n_~ - ’
Post-Secondary ‘Voca— .
I tional:School 14 e
College 73 v o~
Total 1007 i
<N = 150
7. If you have had any teacher education instruction which of the following most * @»
closely describes the instruction you have had. (Check all that apply)
17%_  Have taken no teacher educaticn ipstruction ﬁ;‘ . '
45%  Pre-service -teacher education workshop ) ’
225 Philosophy- fiistory of vocatlonal educdtion
: 46 5% Colrse construction R
2956 Test Lonstrucgion .
35% Development of instructional media
295% Coordination of supervision techniques
3% Teaching methods e
' . 17% » Individualizing instruction . g 4
11°  Working with special needs students :
5% Educational administration (
33% Human relations - . . . r ‘
: 125% Other (Specify) N \ P
N = 150%% j ‘

“

8. Hbw many hours of teacher education instruction have you received through industry,
teacher education institutfons, local school, military services?
(Indicate the number of hours you have had in each category) I

hours in industry

hours from teacher education institutions .
hours in your school i

in the military services -

Teacher Lduc.. 1on -
Hours Indu%tl) Institutions Yy Servives
e U iy e -
' 1 - 10 7 ) los ] 30
- 100 i 9 : 5
101 - 300 5 7 3 k! 3
301 - 500 1 1 ' 1 1
Over 500 3 ’ 2 0 1
Responses 23%% 35% @& 299 115
No Responses P 65%" T RO
' B
Towral T T T T TG T T R YT Y
4 ._._N = 150 .
, ot
9. Did you bugan teaching for the first time atter January 1, 19777 .
I__"mi . Yes y ‘
R, o No

1007% N o= 130
& '

*The Outstate and Metro instructors’ proportionate responses were significangly thmtnY
at the 0010 level, or below.  See Appendix 1. .

1001 percent will not ¢cqual 100 because of multiple responses.
el e _ /
Q ‘ : . ‘ 4Q . !
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Section II - Teaching Skills

- The following is a list of 62 skills the part-time adult vocational instructor may want
. to develop by participating in teacher education activities.

- DIRECTIONS: We arc intcrested in identifying the skills which part-time adult vocational

ingtructors feel they
cach of the following
belicve the part-time

(0) need no help, (1)

skills by checking the
adult vocational instructor would
need slight help,

need help in developing through a-teacher education program..
number which indicates the amount of h

.Please rate
elp you

like to have help in developing:
(2) necd moderate help, (3) need much help.

-~

e 3

A. Course Plannings :

. l. Tdentify the learning characteristics of the R «
student populations for which instruction will 52 38 25 5
be developed. : » /

2. Understand the difference between adult vocationals \
; - 47 34 16 4
: and other adult education programs. L )
3. ldentify afid clarify individual students needs. @ VN[ 35 36¢ | 25 4
4. Conduct a task or content.analysis to identify what is // 14 29 N 27 5
taught in @ie course. . - ’
5. Select and anize what s to be learned in the gourse. %7 38 10 4
€. «Select ana prepare course objectives. B 45" 35 14 6
7. _Identify and select appropriate ways to teach. 26 42: 29 4
8. Identify and select instructional materials. 3] 35 18 6
*9. Divide course into instructional parts. . 49 35 15 1
10. Sequence course instructional parts. S0 36 12 2
*I1. Coordinate -materials with corresponding day school voca- 50 . 19 9 I
) tional program. . PL : * “om o
12, other (specify) T X N
B. Instructional Skills A . P )
- I3. Plan and direct individual or .group field trips. ., & 6 25} 8 1
14. Condutt group or panel discudgions. N 7 36 15 L2
. 5. Employ positive means of providng feedbacK :  udents. 36 40 17 7
1o, Provide instruction for thg slower and the mogc capable 35 18 17 " 1q
- students. , ’ . ) ) '
*17. Present information through an illustrated talk. L 50 37 11 3
*18. Employ simulation techniques using likenesses, models, . | Yy N L4 S
. mock-ups of what student will find on the job, '
___19. Direct students on how and what to study. 54 31 13 3
__20. Direct student shop or laboratory experience | 64 26 9 1
*21 Direct students in applying problem-solving techniques. |45 36 14 5
2. Direct the student inethe use of a project as a way to ;| 5(7 30 1 3
learn. - o
_23.  Tntroduce a ]esson. o 65 31 o
24. Summarize a lesson. O o 64 9 J-5 1]
’ 25 Temonstrate how to do a task, step by step. ] .ZQ*._.E,HF. o
*26. Demon$tratc a concept or principlc to be learned. . 60 35 0
® T Dirccet individualized imstruction through the use of 3 + - <
learning packets, modules, etc. = ) - ‘

28 TPrescnt information by bringing in a subject matter 57 32 5 4
cxpert as a resourcc person. i s

" 29, Relatc classroom instruction o the job experiences of 68 " 1> |

. adulfTstudents. | -
*30. Assist students to make immediatc om=the-job application_ ~ o8 7’8 ) 5

. of what they have learned. D T P o

UOMNer Gpecify) B R T
. - ~ LY
*The Qutstate and Metro instructors' proportionate responses were significantly different
at the 0.10 level, or below. See Appendix II. ’ ad
' ]l’crccntages 49
Q . * ‘ 4

ERIC -
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- L . 3
C. Classroom/Student Management Skills A .
32. Establish and maintain filingérecordkeeping system. "49 39 9 4
35. Provide an environment favorable to the health and safety . ] )
of students and staff such as use of safety glasses, . 77 -18 b 1!
proper ventilation, teaching safety awareness.
' J 34. Identify and use appropriatg, ways of monitoring student 43 3] 23 3
prggress. - ‘ : “
35. Identify, locate, and obtain necessary supplies; equlp- i 5
. S 47 31 12 10
ment, and fixtures. . R :
36. Be familiar with student management and dlsc1p11ne 6 28 13 3
principles. —-
. 37. Other (specify) i
D. Implementation of Media ‘ ERRRIRTNT I
53. Prepare transparency materials for use with an overhead
projector. _ 45 23 19 13
39. - Present information with overhead and opaque projectors. 56 15 18 0
40. Present information with film strip and slide projectors. 62 21 10 7
41. Present information with film projectors. 58 19 15 7
42. Present information with audio recording machines. - 51 25 14 10
‘ 43. Present information with television and video-taped 34 |, 24 [ 22 21
equipment.
44. Present information with the chalkbeard and flip chart. 74 ! L6, 1
4% Locate, order and evaluate audio-visual instructional 35 ﬁzf f;
- . 2
i materials. . . N .
‘ 46. Other (specify) N ; /
E.~ Evaluation B 1
47. Evaluate student's performance according to entry level 22 | 18 4
- _performance standards &f the occupation. ) ~
48. Develop ways to rate student’'s shop/laboratory pe fnrman: . . 1 34 20- 3
49. Develop a written test to determine student knowlcdge of 53 26 17 4 9
course materials. ~
50. Schedule and use tests. ot 59 28 10 .3
51. Determine grades in a vocational course. 53 28 2 7
52. Other (specify) Y
F. Special Needs Skills 7
53.. Identify students whose performance is impaired by
physical handicaps, learning disabilities, behavior/ 35 35 18 11
cmotional problems, etc.— .
_~54. ldentify students whase performance is impaired by 28 25 25
: . '3}
chegical dependency, e.g., drugs and/or alcohol.
55. Iden\ify students whose performance is impaired by .
Py soc;§§pproblems, e.g., inability to relate, lack of 27 32 25 16
transpprtation, family problems, etc.
56. Ad)ust\gif learning/classroom environment and materials to 35 29 29 10
better §erve individual students with sp@ial needs. “
57. Identlfﬁ\resources, both in and outsxde of the school
setting to aid in the development of individual students I 34 26 34 6
with special needs.
58. Deal with crisis situations involving students with.special <) 25 26 {g
necds, e.g., epileptic selzures, racial confrontation, etc. - -
59. Other (speC1fy) - 1
G. Adult Psychology - - .
60.% Apply non-verbal communication, such as gestures, facial 45 27 XF 22 6
cexpressions, and silence. ) B .
. ("Identi?y p0q1t1ve and ncgative student verbal and non- 38 3] )N' 6
verbal redftions to instruction. T {
? ' 62. Understand the conditions and forces, cultural, social 35 32 56 ')B
and cconomic, which influence adult learning. - o - - 2
*63. Understand what fotivates adult }B participate in trainimq 40 15 20 i 6
programs ’ S S

*The Outstate dnﬂ-Metro instructors'
at the 0.10 level, or below. See Appendix II.

Q
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by
’
4 ) .‘\.l(
» A
(Cont'd ) - ~ [ ) . ,
4. Understand the egt’?:ct of p st educétxonal .ccesses or 29 43 20 8 .
failures upon adult learnyrs.
*6 Identify and use appropriate ways of -counseling to assist “.
« Students. L a ,32 35 23 30
" L ! 6. Respect each stﬁi@nt s feélings -and ideas. 61 28 10 1
L' . 767. Understand the Amportance of teacher enthusiasm and 62 31 6 2
! . support. °
Q" 68. Maintain an open mind concernxng the ideas and op1n10ns 60 28 10 '3
of students. - .
69. Other (specify) - N
/ \
. .

[

*The Qutstate and Metro instroctors' proportiona?é responscs were significantly different

‘f

oY

at the 0.10 level, or above. Sece Appendix I1.
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Section II

v‘l. . S & v o

. ..49 ¢

1 - Teacher Education Preferences

/
Do you
develo

_87%
134
100%

2. WOuid

o

N

4. How ar
' (Check

14%
14% .
37%
11%
17
350
.77 3%
S., If you
this 1

¥

4;444

4

6. If you
would
spaces

0

think there i;\a\need for ﬁrograms to help the part-time adult vocational instructor

P teaching skills?
Yes ’ , -
No ,
fe ?
N = 142" .

. . 3
you be interested in participating in one or more teacher education actiwities?

No, I would not. be interested in participating in any teacher education
activity. -
Yes, I would like-to part1c1pate in one teacher education mctivity only. .

Yes, I would like to participate in one per year.. - ‘ ,
Yes, | would like to participate in pore than. one activity per year. //
N = 139 v

were to participate in a teacher education act1v1ty, how would you like to \
(Check all that apply) :

nd/or local discussion groups

Group classroom activities
Seminar discussYons
TV lectures plus reading and homework

Self-study materials such as tape cassefttes, ‘reading materials, etc.

Correspondence . »

Computer assisted instruction (CAI). - ’ _

N = 150** i B
e most of your needs to learn teaching skills curréntly being met? ‘9‘
all thdt apply) ”
Not aware of any needs ®

Needs not being met currently
Loca#’school staff at the school in which I' teach
Teacher educators from a state university

Teacher educators from the University of Minpesota ( ’}
Self-study program . '
Other (specify)

TN o= 150%*

participate in a teacher education activity, what do you expect to recelve for
nstruction? (Check all that apply)

Personal growth

Clock hour credit toward licensure/certification
" Ince ve pay raise

College credit

N = 150%*

were to participate in a particular teacher education activity, how much time /
you be able to spend on this act1v1ty° (Please supply numbers in all the blank
prov1ded ) . -

week(s) of instruction per activity
day(s) of instruction per week
hour(s) of instruction per day /

S

\
\

T - A
Weeks per Activity Percgpt Days Per“«eek ¥ Percent Hours Per Day Percent
1-2 25 1 83 1-2 >34
3.4 22 2 14 3-4 57
: 5-10 / 46 3 or more 3 5-8 9
. ©11-10 : 7 o -
Total ] 100 Total 100 Total 100 -
N = 69 ; N = 88 N = 82

7. I would be willing.to travel
in a teacher education activity.

**Total percent will not equal 100 because of multiple responses.

\

ERIC . R B
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(cont'd.) ' : _ :

.
- Miles Percent  °
. . 1-20 30 ' RN
: _ 21-40 -22 .
. . 11-60 26m° . N S
) 61-360 , 22
, .
* : Total 100 . . ; ‘
’ . ° N = 115
. -

8. Indicate the time of day you.would prefer. to participate in a teaching educgtion
activity.: (Chech ONLY one) '

8%  Weekend ) —
“19%  DPuring a regular work duy/ég.e., 8 a.m. to 4 p.m.) "
: 3% Late afternoon '
. 09%  [Evening ) ’

[SI$3A N = 124

~

Y. Indicate the time of year you would prefer to pdrt1c1patc in a teachgr education
activity. (Check ONLY ono) ///
J

Winter

/ .
(“ -x,
. .

' 4
e ¢ 1\ ‘
O \\\
:
. -rc""ls\,;\\
. . &
; . v
. N .
. .4
\.’ o S M .
» ) R . . >
50 . .
v 1N

ERIC e T o~
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S APPENDIX 11 !

- - v

SIGﬁXFICA‘NT DIFFERENCES BETWEEN METRO AND OUTSTAT%I\NSTR,UCTO‘R RESULTS -

. : s
” - o A . \
. 4
¢ ‘ The follo(ung tablds 1nd1cat‘e the’ &;ems—\ln the Quest1onnalre in which the Outstate
' 1 and Metro instructors' proportlon,at resPcmses were 51gn1f1camly dlfferent at the
- 4 0.10 level, or beyond.* -** st .

P ol

SECTION I - #2  Pleasc classx& your teachlng speclalt{ 1n\o¥of the categoraes
below P,

oy vl
.

. T - O Outstate Me:ro Totaxl‘ . ("
) T 7 aged 2.5 lﬁ,fo% 1.3% , '
Sa T BsEd 17.9% 15.2% 16.6% ‘
T .7 stk 0. 0% 7.6% '3.3%
" Héalth Ed 13.1%  ° 13.6% 13.3% . )
) Home Ec Ed é}.:’»‘% 9.1% {\i% .
R TEI 33.3% 48.5% 40.0% - e
., Other ' 0.0% &% 2.7%
Total 1p0_%  100.1 5 99.9% -
‘ ‘ N =284, N=66 N = 150 ’

Raw Chi-Square = 25.90 Degrees of Freedom = 6 Si 3 1ificance <.(‘.()'l .

SECTION I - #4A Please fill in the following- 1nformat1on about the time you teach as
o\ an adult vocational instructor.

/ I teach day(s) per week. ~
o - .
) Days Qutstate  Metro - Total _
One 54.5% . 18.5% 34.7% 2
Two 36.4% 44.4% 40.8% N~
g
. . Three 0.0% 22,2% 12.2%
Four 0.0% 11.1% 6.1%
Five 9.1% t3.7% .6.1% . -
R Total 100 % 99,9% 59,9% . i
” 3
: N = 22 N = 27 N = 49 ,
Raw Chi~Square = 12.64 Degrees of Freedom = 4 Significance = .0132
- SECTION 1 - #9 Did you beg1&_hteach1ng for the first t1me after January, 19777
Outsm{e Metro Total T (.
P s
Yes - 20.5% {? 2% 13.0% i g
No © o 79.5% - 96.8% 87.0% o
) Total - 100 % 100 3% 100 % !
- - * »
~N = 83 N = 63 N = 146
Corrected Chi-Square = 8.01 Degree of Frsedom =1
" Significance & ,0047 .
)
. '
' *‘A,-{nj\_-(Ti-SNC—ITC:[THVl].['.i‘—;.‘;ulY in tétalling percent columns is due to computer E‘ounding. ) .
“* The chi-square -Pesul'ts presented .in this appendix are crude” apppoximations because, in*
a substantial number of cells, the expected frequencigs were less than 5.%
O ) .t [ - .l 1
ERIC \ SR B R ~
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SECTION II - #9A Course Planning

Divide course Into instructional parts

—_—

1]

N Outstate. Metro Total
Need much ‘
help 2.5% 0.0% 1.4%
Need moderate |, ,4 18.8% 14.7% .
help ) .
Need slight 44.3% 23.4%°  35.0% -
o help
" Myeed no help  41.8%  57.8% 49.0%
Total 100 % 100 B 100, 1%

N=79 N-=64 N = 143 .
Raw éxi-Square =9.18 DegreeS of Freedom = 3 Significance =".0269

‘,i SECTION II - #11 Course Planning ‘
Coordinate materials with corresponding #ay school vocational program.
Qutstate Metro Total
A
Need mych + . g '
. help WEh 7 s, 8% 16.1% 9.3%
. &
Need mdderate 31.8% 14,55 18765
help .
A Need slight 55 14 21.0% 22.1% ,
’ help‘ - i .‘ ) 7
. : v
deed no help  51.5% 48.4% 50.0%
Total 100 % 100 % 100 % ’ w
v : N=78 - N-= 62 N x40 _
Raw Chi-Square = 6.73 Degrees of Freedom = 3 Significance = .0812
F 7? . v
SECTION II - #17 [Instructional Skills
Present information through ap illustrated talk.
Qutstate Metro Total .
Need much 1.3% 4.7% 2.8%
‘help S :
) Need moderate ¢ a.7% 10. 6% :
help . . 4
Need slight a1.6% 31.3% 56,9
help
Need no help 1.6 59.4% BEERY .
Total "To0. 1% TT100.1% 99 R
° N o= 7T N = 64 No= 14
Raw Chi-Square = 8.56 Degrees of Fresdom = 3 Signiticance = 0358
SECTION 11 - #18 Instructiongl Skills .
] . .
Lmploy simulation techniques using likenesses, models, mock ups
ot what student will find on job.
.. Outstete Metro _ Total
Need much 1 yn 1 8° 1o
help
Need moderate vo AN °
220 2% S 2139 ~
hetp
Need shight . . L e .
b -h{'l}) SRR S N :
Need no help  41.4% 0 00,7 R T
Toral -~ 100 R T00 TS o
N &1 No= oGS N IR
o . Raw Chi-Square - i:‘%]V_“CngCﬂ of bFreedom 5 Signiticance ol
A

ERIC e Ju
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A

SECTION I[ - #21

Instructional Skills

Direct students in applyi

ng problem-solving techniques.

Outstate

Metro Total
Need much ! . ’
, help 4 3.7% 6:31 4 :9%
Need moderate 15.0% 12.7% 'f4.0% .
\ help .
. Need slight 44 23.8% 36.4% -
v, ~ help A
' ""Need no help 35.0% 57.1%. 44 .8%
% » Tqtal 99.0% 95.%  100.1% ¢
; N=80 N=63 N = 143 '
N Raw Chi-Square = 9.36 Degrees of Freedom = 3 Significance = .0248
4 o . . q}
SECTION II - #26 Instructional Skills ' .
Demonstrate a concept or principle to pe learned.
* Qutstate Metro Total N . A
» Needsmypch o q. o ©
Al ‘Aw..-\,heip,: 0.0% 0. 0? 'G. 0%
o i gt Need-hoderate 3.8% 7.9% 5. 7%
& u—————1 help . : . .
T . Co ‘ v -
‘ Need slight 43.6% 23.8% . 34.8% . -
help o > AN
. - Need no help 52.6% 68.3% 59.6%
Total 100 % 100 % .J00+1%
N =78 N = 63 h = 141 v
! Réw Chi-Squhre = 6.39 'Degreos of Freedoﬁ = 2 Significance = .0409

SECTION Il - #30 Instructional Skills

Assist students to make i
they have learned. ‘

£ .
mhediate on-the-job application of what

Qutstate - Metro Total $
W
A Need much 1.2% 4.8% 2.8,
help .
P . Nief modegutv 16,29 1.8y TR
. ©
< P .
Need slight 3.3 0385 28 0%
‘¢§ help
Need no help 51.3% 66.7¢% 58.0% -
Total 100 % Ti4p 1% 100 %
N = 30 N = 63 N o= 143
Raw Chi-Square = 7.85 Deg\Fes of Freedom = 3 <Significance = 0482
SECTTON T “635  Understand what metivates adults to participate in tralning programs.,

ol State
Neod much 2 e
.05
help
-
Yeed moderate {r 5
help o
oed slieht 150
help
Need ono heidp Ao
total ) G
N0
O Rave Chi-tquare Ko g
LN
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SECTION I1°: #65

SECTION II1 - #7

SECTION III -.#9

54

Adult Psychology

Identify and use apptopriate ways of counseling to assist students.
b . :

B Outstate Metro Total™

Need much L
help- 13.0% 6.5% 10.1%

Need moderate : .

he 1p 16.9% 30.6% 23.0%
Need slight . l 0
he Lp 41.6% ' 35.8% N 34.5%
.- Need no help  28.6% 37.1%- 32.4%
Total 100.1% 100 % 100.1%

N=277 N =62 N = 139

Raw Chi-Square = 7.52

["would be.willing to travel

Degréeq\ok Freedom =

3 Significance

»

in a teachér eQucation activity.
butstate Metro Total
1 - 20 18.3% 43.6% 30.4%
21 - 40 11.7% 32.7% . 21.7%
_41 - 60 o 33.3% 18. 2% 26.1%
61 -.360 - 36.7% 5.5% 22.0%
Total . 100 % 190 % 1005

S N=60 N-=55 N = 115

Raw Chi-Square =

14

25:56

Tcacher Education Preferences

Indlcate the ‘time of year you would prefer to,part1c1pate in a

Degrees of Freedom -

»
A2

teacher education activity.

.

Raw Chi-Square = §.90

(

Nyt

Outstize Metro Total
Fall 40.0% © 30.9% 36.0%
Spring 18.6% 12.7% 16.0%
Winter . 38.6% 38.2% 38.45%
- i
Summer 2.9% 18.2% -+ 9.6%
. . %
~Total 100.1% 100 % . . 100 %
N = 70 N = 55 N = 125

Degrees of Freedom =

vy

3 Significance

N .

=

3 Significance

.0570

miles (round trip) to participate
« -

<.001

L0306
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VR, /s _ APPENDIX II1 .
L . ' SURVEY RESULTS

N\~ COORDINATOR °

N . -
. NOTE: Data in this appshd1x are rounded to the nejrest whole number Any
a ‘ dxscrepant results in total1ng percent columks are due to rounding.

Section 7 - Backg;ound-Descrzptzve Section

1. pbw many’ different part-time vocatzonal teachefs do you employ in your adult
programs dur1ng a typical year? ( the number)

w

JNumber of teachers

T ’Number'of Teachers Percent s ) ] ,
¢ : ‘ - + )
1230 - . 26
- . 31-60 30
. - . 61-135 ~ "27 : RN

T . 136-400 17 :
Totay 100

. N =30 . . '

. /s 7 . - R

2. What, are the ‘average numbers of hours most of your part-time adult vocational
X «Instructors Have spent in.the following activities? (Please indicate the
{ number of hours.) . : . g :

o L B
' : " hours of instruction through teacher tralnxng 1nst1tut10ns % ‘
) . hours of instruction offered by your school
t . othér (specify) i : 7 .
¢ Teacher > !
Hotirs Training g::odl ?E:ZEStrv) Othe?
ﬁ ' Institution : ’ ) ' N
‘ 1-40 43, 60% {\ 10% 3¢
41-100 h 3 0 0
101-300 3 © 3 0 0
. » 301-500 0 0o 0 0
R over 500 3 3 7 0 0 o
Responses . 56 69 10 3 '
. No Respense 44 31 90 97
' - Total 1005 100% 100% 100%
o » — - —
Y ; N = 30 |
**3. Please #ndicate the type(s) of factors which you feel might interfere with
your teachers' participation in teacher education activities. (Chegk all
that apply.) ,

80" another job comm%tment

43% - personal motxvatlon
705  frequency of illness
737, distance to travel

37T experience or inexperience as a teacher
i salary renumeration
30, other a. 13" teach only part-time
h. 7 miscellancous
N
Telotal percent s lI&mot gqual 109 because of multiple responscs

S

[l{fc g ' L ; 53 | | v
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- Section’II - Teaching Skills o .

56

o ' 5

. L

ul’.

.

The following is @ list of 62 skills the part-time adult.vocation
may want to develop by part1c1pat1ng in teacher educat1on activit

1nstructor

DIRECTIONS We are 1nterested in identifying the skills wh1ch you feel part-time
adul't’ vocational instructors need help in developipg. Please rate each of the
following skills by checking .the number. which indicates the amount of help you
believe would be needed by the part-time adult vocational instructor on each skill:

(0) need no helﬂ (1) need sl1ght help, (2) need moderate help, (3) need much help.

>

aat

N : -' J .
. . '
\ %,
0 : e [+
: BN
e Y
IA
[ E /‘Al 3
A.  Course Planning
- * 1. Identify the .learning characteflstlcs of<ﬂﬁe 13
“ student populations for which instrudtion will . ]
<. be develaped. . 3
J - 2.7 Understand®the differences between adult yoca- 10
. tional and other adult educafion programs.
. 3. Identify and clarify individual student needs. 57 13-
\ 4. Conduct a task or content analysis to identify 13 |- 20 20 37
}. . +what is to be taught'in the course. i
- 5.
. 5 iziezz and organlze what is to be learned in the 13 < 27 43 17
6. Select and prepare course objectives. 13 20 37 | 3Q
P 7. Identify ,and select appropriate ways to teach. 7 20 37 375\
8. Idenfify and select instructional materials. < 10 40 ] 23 27 ‘\\~.~
.t 9. Divide cdurse into instructional parts. { 17- | 2%~ 53 7
) ) 10." Sequence course igstructional parts. T 20 30 43 7
= * 11. . Coordinate materials with correspond1ng 'day schoo] 30 |33 17 § 20
¢ vocational - ‘program. ) 3 ' - i B é :
. 12. " Other (specify) S .2 ”
N B. Indtructional Skills ’ - "
13. Plan and direct 1nd1v1du5’\orggroup field tr1ps 43 43 10 3
‘ 14, Conduct group or panel discu$sions. 20 37 33 10
15. Employ positive means of providing feedback to 17 23 40 20
. students. . ,
1. PFov1de instruction for the slower and the more 17: 23 33 27
capable students. .
.17. Present information through an illustrated talk. 23 20. 37 -] 20
18. Employ simulation techniques using likenesses, models, 27 20 27 27
mock-ups of what students will find on the job. K
19. Direet students on how and what to study. 20 40 30 10
20. Direct student shop or laboratory experience. 40 33 23 3
2l. Direct students in appl)1ng problem solving 20 37| 30 13
techniques.
b ) .- 3 .
22. Direct the student in the use of a project as a way 27 33 33 7.
to learn. ;)
23. Introduce a lesson. 13 43 17 27
__24. Summarize a lesson. 13 30 33 23
25. Demonstrate how to do a task, step by step. 17 37" 30 17
26. Demonstrate a concept or principle to be learned. - 13 30 37 20
27. Direct individualized instruction through the use '
X 27 7 27 40
, of learning packets, modules, etc. .
28. Present information by bringing in a subject 27 43 23 - =
matter cxpert as a resource person. - ~
D Ky
29. Relate classroom instruction to the job experiences 20 303 20 10
B of adult students. . ) .
30, Assist students to make  immediate on-thezjob - -- * - T b oo - o
S . o 33 37 10 17
__application of what they have learned. N ‘ - ~
. Al._ Other (specify) ) “'T_::l_ J
¢ ! ]
Percentages r -
) ges ® | o
© J \) '

ERIC
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a 1 C. (‘lassroomTStudent Management Skills - :
L 32. Establish and maintain filing/recordkeeping system . 40 30 27. 3
33. Provide an environment favorable to the health angd N
» safety of students and staff, such as uge of 13 50 71 10
| safety glasses, proper ventilation, teaching ) , :
| safety awarengss,
) 34. Identify and usg appropriate ways for monitoring e 10 37 40 137
. student _progress. : : :
* 35. Identify, locate, and.obtain necessary supplies, q 47 20
equipment, and fixtures. ¥. 3.
36. Be familiar w1th student management and discipline 43 | 30 20 7
principles. . i \
37. Other (specify) - 1
-D. Implementation of Media - - R
# .
38. Prepare transparency materials for use with anw 23 33 30 13
overhead. prpjector, . v .
-39, Present information with overhead and opaque pro- } -
- . jectors: § 13 - ﬁ/m‘\&()/
40. Present 1nformat10n with film.strip and slide pro- / 7 R
jectors. . R . . 4 17 0 137 7 ¥
41.  Present information with film projectors. A 17 (/37 T 40 7 B,
. 42. Present information with audio recording, machines 13 1137 37 Y13
43. .Present information with television and video- «
s rr ; I ! 7 20 47 27
' taped equipment. . R b , .
44, zf;ent information with the ebatk_board and flip 17 |47 30 S
45. 'Locate, order and evaluate audio-visual instruc- B K B
- . . 17 30 33 20
A T < tional materials. < ’
’ ,,...-!«.\_V* 46. _Other, (specify) _ . - -
* 7 ~E.> -Evaluatién -, = - ® - T
s 47.‘ Evaluate . student's- -performance according to entry 40 13 .1 23- 2'3
v _ - level performance standards of the 3ccupat1on ,
48. Develop ways to rate stydent's Shop, aboratory . TESS ]
performance. 4 5 ! ) 17 30 37 1%
49. Develop a written test to determine student 5.
20 i 37 27
. knowledge of course materials. -
50. Schedule and use tests. 20 40 17
51. Determine.grades in a vocational course. . 37 420 . 27 7
. 52. Other (specify)’ PR i " -
F. Special Needs Skills- ' *
55. Identify? students whose performance is impaired by
physical handicaps, learning disabilities, behavior/ 10 47 20 23
emotional problems, etc.
54. Identify students whosc performance is impaired by 13 37 27 oy |
S -3
chemical dependency, e.g., drugs and/or alcohol. i
55. Identify students whgse perfprmance. is impaired b : 7
/ social problems, e.g., inability to relate, lack of 100 127 |40s | 23
L transportation, famjly problems, etc. . i |
56. ; Adjust the learning/classroam environment and . x"r-
’ materials to better Seyé’z individual students " 13 17 40 30
T /with special nceds. ' _
57. Identify resources, both inm angde outside of the
school setting to aid in‘the development of indi- 17 23 40 20
L ﬂual students wi\th'_spé_ml needs. : Y o
.58 [loal with crisis situations 1nvolv1ngstudents S ‘ -
X .. With special needs;erg. ;- cpnc-pfm seizures, racigl 1- 30 33 20
N _fﬁnfrontatlon etc. e S —_
(2. Other (specify) @ 0 N A
l - /' ’ . - P ':l . U
LS - . . U‘ S
ERIC o | | y
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, & ~
' CEE N
' ] ) _ S :
' . t . :
T . - i
co %\ %\ = %
- ) o e
a ‘ . O’¢ e GO’ . GO’ .
¢ » e ° &2 \&% \ < 4
ERA AR
- . ‘ AEA % \% 2
- - . ()
. ) " . -
R . . 7 0 1 2
C . . 4 LY .
g G. sAdult Psycholegy =~ -—. . ] ’ .
T 60. Apply nen-verbal commurfication, such as gestures, L‘,” 33 | 37 1;4
facial expréssions, and silence. - T T .
. 61. Identify positive and"negative student verbal and -“10 13 1/ 63 13 ad
._non-verbal reactions to instructiof. : ’ )
62. Understand the capditions and forces, cultural, - P
- social and economic, wh}ch influence’ adult 13 33 43 | - 10
\‘ : . learning. o ) - - :
b 63. Undgr§tand what‘mo;ivates adults }o'participate-in 17 37 4b, 7 k
y ) training programs. ' . . : N . 1
N 4. Understand the efféct of past educational .suc- : i ’
. X ! : 17 20 50 13 |k
1y ’ ces¥es or failures upon adult learners. :
| 65 Ldeptify and use aPpTOPEjate ways of counseling to 10 27 53 10
K\_ A assist students. : : - - :
g ~~4""86.° Respect each student'y feelings and ideas. 17 37 27 1720
miw::wv‘NW‘WMN"SQ;“NHQQ§5§§gAﬁ‘:he,importance of teacher enthusiasm . 13 | 27 37 23 .
T, and"Support. - R » v . e , i :
] . 8, Maintain an open mind cdncerning the ideas and '~ 13 1 27 [Ta3] 17 1
. L opin®bns of .students . . N -
- '__69.. Other\(specify) I § . N ) ! <
. i ' “‘ ﬁf . ] ) e o . 2
LT seelob gL R
1. Do yoyxhink there is £ need for programé to help the part-rime adult Vgcational
. inseyfictor deveiop teaching sk{l&i? T - <
. i 4 u\"
93% Yes v A >
) ) N 7% No . - ) B ‘ o
100% N =128 _, . 4 ol . - ‘ ’
Y ) B - L -,
2." Do.you feel this group of teachers would participate,in one or more teacher ‘ '
N education activitjes? » : )
. 7% No, they would not participate in any teacher qucation activity.
6% Yes,, they would pArticipate in one teacher education act ity onlz,‘
' 52% Yes, théy would articipate’ in one activity per year. o
‘ 15% Yes, .the would /participate in more than one actigity per Wear.
; 1005 N = ' ' '

27w

*#*3, " If this group of teachers were to participate in a teacher education actiyity,
how do you feel ‘they would most like to learn? (check all that apply)s
67% Group classroom activities .
"87% Seminar discussions .
LA 23% TV lectures plus reading and "homework and/or local discussion groups
. 30% Self-study materials such’as tape cassettes, reading materials, etc.
7%, Correspondence B .
3% Computer Assisted Instruction (CAI) ’
v T AT s Ao \
J 1 [f this group of teachers participat In a teacher educatio act1v1ty,}how much
. time go you feel they would be willing to devote to this acti\i{y? (Pleasc
suppl¥ numbers in the blank spaces provided.) - .
week(s) of instructi®n per activity N\
N . day(s) of instruction per week
) hour(s) of instruggion per day
. . _Numberbf Weeks  Percent of Response Days/Weck Percent of Responsc
‘1 2 26 1 day 90 ,
3 -4 26 2 days 5
I's . 5-10 48 . 3 or more days S
N, - ‘& . . [
Tatal on Tot ) Lop,.
Q i L ST : - . TN oo S
[EIQ\L(: R YL T¥FTotal percent will .not équal 100 because J% multinle resnances. \-7
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t4. (cont'd.) - ' ';

N Hours/Day “/Percent of Response ‘ .
1 -2 35 o o :
3-4 T _
. _ 5-8 10 ‘
. i Total - , 100 .
— . o ' o "N =20 ‘ 'S

. "s. Ind1cate the time of day you feel teachers would prefer to part1c1pate in a
teacher education act1v1ty (Check one) )

v ‘4% Weekend '
N 0% During a regular wqu day (i.e., 8 A M. - 4 P.M.) .
4% Late. afternoon o Tl Ry
SR < A
. ‘I 91% Evening : T,
e .
VRN 100% N = 23 ! . .
/ . 6. Indicate the tlme of year you feel the teachers would prefer to part1c1pate
“in a teacher educatiop activity. “(Check one)
. 50% Fall o : _ ' 2
6% Spring . - .
) 39% Winter N . RN .
e 5% Summer B f K '
. 100% N =18 ot ‘ Al
- 7. Please indicate how far T. group of part-time adult vocatxonal instructors .
" would probably-be willing to travel EEEEE!_EEE.t° participate in a, teacher : °
. educatxon activity. ! ! \\{ . "
. ; . .
1 miles round trip - ) . v
) Miles Percent R " | )
A . .-
! 1 - 20 33 . o
N . : 21 - 40 25 . .
. 41 - 60 29 oot (\_,m; v .
. L . 61 - 360 13- . b
Total 100 - ’ '
- = 24 ' ' : B
- **8.  How are most of§ he needs to learn teaching skills currently be1ng met by . .
, your group of p rt-time adult vocational instructors? (Check all that apply) ’
R 103 Not aware of any needs . Y
T25% Needs not being met currently - :
N 83% Local school staff at school in which they teach .
_43% Teacher_ education from a state university
27% Self-study program .
7% Other (specify) . . i .
_ N= 30 ' -
*+9_ . What should this group of teachers receive for participation in .teachef ed ca-
tion 7pt1v1t1es° (Check all that apply) ' >
60% Personal growth 3 '
87% Clock hour credit toward 11censure/cert1f1cat1am
- ) 47% Incentive pay raise -
_ 33% College credit B ~
, N = 30
10. In courses taught through your adult vocat}onal program on regular b351§
™ what is the percentage turnover rate for the partrtlme adult vocatlonal ~
1nstructors in your school?
N : Pcrcent turnover each year = ”
Turnover Percent Percent of
i Ranges Coordinator Rgibonse -
} i ! BN
é - ?o { ;; ) '
11 - 20 o 26 - \\ ]
: N 21 - 30 - L7} {
‘ 31-60 -~ 7 7 ,
L . ‘
/ ! Total o /
/ ) ‘ N = 28 .
y . .
[E \i(:« **Total percent Will not equal 100 t;gﬁuse of multiple responses.
! oo ~ o . - -
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T . . ' . . .
Y _ 60 ' !
"{l. Regarding students who participate in your'adult bfbgrams, how might they
&; - be different from students who participate in'regular day<(ime programs? (Check
. ' all that apply) .
. . 93% They are more often emi)loyed ) )
83% They are more highly motivated to learn -

0% #hex are less motivated.to learn
27% They experience more pressures to take a progr
23% Other (specify) .

v S £ TN = 30 _ o '

N -

, i.e., union requirement

N
Which of'the.following'best describes the grading and testing policies for
, students_who\;ake adult programs ip your school? (Check all that apply)

e ] *%jo

T 17% They are required to take tests -
) (' o v 33% fhey receive pass, no pass grades ’
S 17%  THéy receive letter grades, i.e., A, B, C
' : 50% They-receive certificates of attendance/completion
. 17% Other (specify) - ' : - .
oo .. N, = 30 o . = ) ’ ]
\ . R , ’
| ;
. /
b4 ) ‘ia . .'I,
i r '
¥ ;
£ . , -
h. » |
3
<4
Y t
{
- iy
i
. -~
. / 4

P —
i e S T

**Total peércent wil]3not equal 100 becausé of multiple responses.

¥
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62 S .
PART-TIME ADUL'I‘ VOCATIONAL INSTRUCTOR TEACHER EDUCATION NEEDS :
. " ASSESSMENT FORM . - . K
‘ : . - ) . Special Services | . "
L ey Dopanmom of Vocational snd Technicsl Educstion
a = . , Unhnnltv of Minnesots _J v ?
! EaéSE PRINTI » t
INSTITUTION: - , : : CITY:

GENM NTRODUCTION s form I8 divided. into thres sections. Tha first Is.designed to gether basic ducrlptlvo informstion sbout the gart-timé
edult vocationsl teschers s Min ta. The second is designed to gather information on the content you. betieve Importent -nouoh to be included In
u.c dumlon activities for th peopls. The third is designed to gather information on the mathods you would Ilke to see Used_when theseactivities

RECTION 1- %M Descriptive Section . .

INTRODUCT I(‘ Eh e following items ers designed to gather |nformatlon ‘bout the cheractstistics of the group of psrt-time vocationel instructors to
be served.

Plesse check ;h- ‘following mﬁ-h they spply to you.
1.  Howjmany hours per w & you npond working st e job other then tesching? (Check ONLY ©Ons)

o

O YOhoursorles ﬁ : .
O More then 10 hourgh il tess th hours
O More then 20 hours but less thellg 40 hours
) .

. O 4 yrs or more 4 , . . . S
a etired Yrom work force ; . ) - .

" 2. Plesss classify your tesching specisit¥in ons of ‘o categories below. (Check ONLY Ones) .

e .
O Agricuitursi Educstion . O Home Economics Education ’
. O Business snd Office Educstion ; . O Trede end Technical Education
O Oistributive Education : T e O Other (specity)
. O Heslth Education - a ' e L
3. In which of the ‘I'ollowlno types of vocatlonul programs do v% tgch? (Check |ﬁ mn spply) . X o -
J S . ..

O  ODey school program * ,:3”:" C kgL ) .
O’ Adult vocations! program e i ) v

O Neither ey

’

-, ‘ Pieass fili in the following information sbout the time you teach 8s en ed i vomloré

| teach dey (s} per week .
| teach ————_hours per wesk : /
| te8Ch ————_hours per year i ., .~ :
5. indicate the type of tesching certificsts/iicenss you havs. (Check al| that spply) .
N r'd
O 1 am iicensed to be sn sdult vocationsl instructor. - a
O | am certifled to be s secondary vocationsl. Instructor. .
- . . v " . ]
O 1 arn certifiad to be 8 post-sscondary vocations! instructor. T
' O 1 am certifiad to be a non-vocational instructor. : A
6. Which of thes foliowing indicates your sducational background? (Check gll that sppiy) : ) 3’ s
, ) P
0O ' Compisted high schooi or equivelent .. .
O Recsivel on-the-job treining 5 3 ' »
TN
O Arttend completed a post-secondary public or private vocstional school Co
O Artended coliege but did not esrn 8 degree : . LS
. . e
p O Eerned one or mors coilege degrees . ) LA .
7,
7" you have had eny tesacher educstion instruction, which of the foliowing most ciosely describes the lnnructlon YOu heve hod? (Cho;ﬂ all thet
apply) . o
O Heve taken no teacher sducstion instruction O Tesching methods ‘ﬁ' '
O Pre-service teacher sducation workshop a individuslizing instruction ;'?“5*'5
a Ph]lolophv - history of vocetionasl educstion O working with -poclal noodl nudunﬁ : '
O Course construction O Educetionsi sdministration Ly
) >
O  Test construction O  Humas: reiations LT
T O " Bivelopment of instructionsi media 7T O O Gestty) T T Tia g T :
O Coordination and supervision techniques .
\ ] ! .

8. How many hours of teacher educstion lnnructlon have you received through industry, tescher education institutions,- focal schooi, militery services?
{Indicate the numhnLn.Lhnm youh in each cuoqorv)

hours in industry .°

hours from teacher edu

hours in your school

In the mititary servi

o, Did you bogln tnchln or the first time efter Januarys

119772 B \‘if

No - ~— . L -



»

SECTION Il — Teaching Skills - .
The following is o list of 62 skiils the part-time adult vocetional instructor mey wnnf to dovqlop by ;;artlclpounq in teacher educetion activ

DIRECTIONS: We are interested in identif

. -

N

ving the skilis which pert-time sdult vocationael instructors feel th
educetion program. Plesse rate ssch of the following skills by checking the numbaer which indicstes the em

vocetionat instructor would like to have help in developing: (0) need no help, (1) need.atight halp, {2} need mod

. %
; N

A. Course Plunningb s

C. Classroom/Student Monq)%m Skills

1. Identify the learning characteristics of thc< 32. Establish end maintain filing/recordkeeping
student populstions for which instruction will . system. - .
be developed. -
. 33. Pro\vida an environment favorable to the health
2. Understend the differsnces between adult and safety of students and staff such as use of
vocationel and other adult education programs. safety glasses: proper ventilation, teaching:
- ; " safety awareness. .
3. Identify and clarify individual student needs. - — /
- - 34. identify and use appropriate ways for moni-
4. Conduct a task or content analysis tb identify toring student progress.
what is to be taught in the course. ' - e - = —
- 3s. Identify, locate, and obtain necessary supp‘ies,
5. Salect and orgapize what is to be learned in *  equipment, and fixtures. .
the course. ) .
- 36. Be familiar with student management and disci-
.6. Select and gufure course objectives. pline principles.
7. Identify and select appropriate ways to teach. ~~3Y, Other (specify).
; \
8. Identify and select mntructior;:l monna[ls. 0 lementation of Media .
* 9. Divide course into instructional parts. 38. Prepare transparency matarials for use with an
- [N overhead projector. .
10. Sequence course instructionel parts. * . B i
Y urse Y P ,139. Present information with overhead and opaque
11. Coordinate materials with.corresponding day projectors.
' o R .
sehool vocajional program 40. Present information with film strip and stide
12. Other (specify) projectors, R N

B. Instructional Sfjiils

41. Present information with film projectors.

42, Present informatton with audio re_cordind
machines.

43. P?sem information with telévilion and video-

taped equipment.

need help in developing through e teecher
nt of help you believe the part-time adult
srate help, (3} néed much haelp.

44. Presentinformation with the chalkboard and
flip chart. :

45. Locate, order and evaluate audio-visual -
vinstructional‘matarials.

T

46. Other ‘(speclfw.)

Evaluation

47." Evaluate studeht's performance according to

aentry level performance standards of the
occupation.

48. Develop ways 10 rate student's shop/laboratory

performance.

_49. Oevalop a written test to determine student

knowtedge af course materials.

50. Schedufa and use tests.

51. Determine grades in a vocational course.
» N v

52. Other (specify) ’

F. Special Needs Skills

53. ldentify students whose performance is impaired
by physical handicaps, leacning disabitities,

behavior/emotional problems, etc.

54. Identify students whose performance is impaired
by chemical depenqgncv. 8.9., drugs and/or

alcohol.

55. Idémify students whose Dﬂformance is impaired
by social probleams, e g., inability to reiate, lack

of transportation, family problems, etc.

13. ' Plen end direct individual or group field trips.
14. Conduct gtoup or panel discussions. - :
15. Employ. positive means of providing feedback.
to students. Q. M
- 3
. . L
* 16. Provide instruction for'the slower and the more ]
capable students, - . ‘ {
17. Present information through an itlustrated talk. ;
,18. Em.ploy simulation techniques using likenassaes, |
s models, mock-ups of what student will find on .
the job. 3
— T T
19. Direct students on how and what to study. |
N .
+
20. Direct student shop‘or laboretory experience. |
21. Divoctvnudcnu in,applying problem-solving
techniques. [
22. Direct the student in the ise of a project as }
a way to learn.
+ 23. Introduce a lesgon. - {
24. Summarize 8 lasson. ¢
2\! Demonstrate how to do a task, step by step.
26. Demonstrate a concept or principle to be Iearnedi/
27. Direct individualized tnstruction through the U 4
. of tearning packets, modules, stc. - A
M ¥
28. Present inforrr?ation by bringing in a subject
/ _Mmatter expart as a resource parson. *
' 29. Relate classroom instruction‘o the job experi.
ences of adult students. .
. 30. Agssist students to)vxake immediate on-the job
L application of what thay have learned.
31. Other (sgecifv)
Q

\ - \ : \”) ‘

7
56. Adjust the learning/classroom environment aned
materials to batter sarve individua: studerts

with spacial needs. .

B I3

ERIC.
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o .
_— 3 \ .
. .. _' - ’ 4 s
o . - * oL
. .
.
\
’ - ~ -
L3
v : . :
%
N
v« l L
g
N 57. Identity resources, both in and outside of the 4 63. Understand what motivat dults to participate i
4 school setting to aid in the developmaent of . ‘ in training programs. ‘7 . ’ |
© Jndividual students with special needs. - = T
- - - o 64. Understand the etfect of past educational i
. 58. Deal with crisis situagions involving students w successes or faijures upon edult leerners. I
s, * with special needs, e.9., epileptic seizures, racia! . . '
- confrontation, etc. 65. "identity and use appropriete ways of counseling ,
A - - - A 2 - 1O adsist suudents. i
. 69.7 Other (specify) - i - T
66. Respect esch student’s feelings and- idess. !
G. Adult Psychology . : : b
. : 67. Understand ehe importance of tescher !
60. . Apply non-verbal communication, such as R enthusiasm and support. i
_,_gestures, facial expressions, and silence. B -
g i N L 68. Maintain an open mind concerning the idsas
5 61.; ‘dentify positive and negative student verbal \ - and ppinions of students.
and non-verbal reactions to instruction. ¢ g ™
' - - ./ 69. her (specit )
62. Understand the conditions and forces, cultural, o7 { 'pe v)
social and economic, which influegte adult T
learning. i O - N
& ‘ o . -
. ‘ & . )
» R \
. 5 .
: [ A 1
¢ .

»

.

., I '
SECTION (Il — Teacher Education Prefar ces
INTROOUCTION: The following items ar

-vocational instructors,

Please check th; following items as they apply to you. When vou indicate your prefere

vour expenses incurred for participating in (he;eacher education activity.

i

igned to ?ﬂﬂnine which teacher education methods should be uses, to serve the part-time adult
1) * ‘

%e, please assume that You would receive no reimbursement for
>4

.1 Do you thin_'k there is a need for programs to help the part-time adt:lt vocational instructor develop teaching skillg™™ 9
A 0 ves ’ S ‘ \
J no- .
2. Wnuld vou be mterest'ed in participating in ofle or more teacher education activiu‘;as. ‘ -
"} No, | would not ba inferested in. participating in any tegdher edutation activity. : : .
{3 Yes, | would like to nil:ipate in one teacher education activity only. ) '
0 Yes, | would like tofbarticipate in one per year. ] '/
) Yes, | would tike to participate in more than one activity per year.
3 If you were to participate in a teachar educatinn ac(ivit;/_ how wouldlyou like to learn? (Check ﬂ(ha( apply)
- A e & ~
c) Group classroom geotivities .
[] Seminar d'iscussnon .
] TV lectures plus readyng and homework and/or local discussion grf)ups -
) U Self study materials such 3% tape cassettes, reading mataerials, etc 4 .
{J Corresporidence ‘ i ;
4 ‘.1 . Computer assisted instruction (CAI)
4. How are most of your needs to learn teaching skills currently being met? (Check all that apply)
| ) Not aware ofrany needs . ' -
J Needs not being met currently ’ ‘, I
T Local school staff at tha schoo! in which | teach < .
L) Teacher educators from a state univarsity =\ R
Ll Teacher educators from the University of Minnesota \ \ : ’
I Self stugdy program . v .
« 3 Other tspecify) . . I .. ’ . '
& 1 yoo rarticipate In a teacher education activity, what GO Y01 £x0Act to r@ceive 1or this instrucrion” (Jheck all mai apply)
“ ] Parsonal growth . - } . - [
Il Clock hour credit toward lic:ansure/car'lficallon . ' & - v ' .
O 11 Incentive paﬁraise 6:: . » - ' . ]
E MC @ College credit _ ; 3 . ' M o . —
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6. I1 you'wereto articipate in 5 particulas teacher education activity, how much {ime would you be abie to suend on rgls activity? (Please supply -
numbers in ail the blenk spaces provided.) ] } .
. - ~ ’ . : R,
. ‘wetk (s} of Instruction Per sctivity . - : . . . g
day(s) of instruction per week : . ; \ T . ) ’ N
hour(s) of Instructlon perday o f .

- .

7. 1 would be willlng o tra'ol miles (round trip) to perticipate ip‘a teacher education .activity. '

8. lndu:ato_ the time of thé day you would prefer to participate in a tuch_llnq sducation activity. (Chck ONLY One)

; 1Y
. v \ ,
. O Weekend - . ) .. . Y . v
O During e reguler work day (i.e., 8 a.m. - 4 p.m.) y w :
O Late sfteérnoon ; ' . . —
. 0 Evening ©T N ‘ : X
14
9. Indicate the time of the yser you would prefnr to participets in 8 teacher education lctlvltv {Chack ON LY One) '
O Fen ¥ Winter 4 . .
0o Sprlngi .. 0O Summer ) . AN AN v
- ) P Py N : . - ) .
. o , <
-
R ’ N . @ . Vd
H ) 'I’ . ° . ’ .
. < ~ . . .
v e ™ )
R « - ~ *
. . v/
»: A Val !
£ : ) ’
R . i ]
B - N . -
" ' a
- N « 2
- = N X ' ~
,v‘f'
. -y . ] )
. ' o f : .
- ’ ' i V
/ - . :
s * h .
. ! »
/

N\ . b
-~ o Ve
' o . }
] . L
! N .
. e .
- ' N
N ’ . “ . .
.- , . o
' =
“ ‘. . -
. S~ : B
\ L $ .
. ] ;
. ° - . : “ o/
‘ N : ~ 7 e N
g . N . B
J i S ~ : - ‘ o,
- . . N : « i ,
o 4 '
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PART-TIME ADULT VOCATIONAL INSTRUCTOR TEACHER EDUéATION NEEDS
ASSESSMENT FORMlFOR COORDINATORS .

Specin Services
Department of Vocational and Technical Education
University of Minnesota

{PLEASE PRINT,
NAME, ——— - - -- j.a, - - - e
» . N
INS}T@TION . o N T . ) S
GE“”L INTROOUCTION This form 13 divided into three sections The tirst 1s.designed to gather Lasic descrintive information about the part time
adulg vocationel gnstructors that you manage he second |3 designed. to gather information sbout the content you believe important enough to be
ncil in teacher education activities tor these instrucrors The third 15 designed to gather informarnion on the methods you would like to see used
wh;; ’
i

) ' /

e ncnp‘eu ere provided

~SECTI‘ON . ound Oescriptive Section

' /
INTROOUCTaw'— Tha tollowing (tems sre designed to gather Atformation about the characteristics of the group ot pert time adult vocational

instructors to wrved.
~ %
Pimase check th.ﬁilowmg |'v‘4‘n yOu beliave they aou'ld apply to your part time adult vocational instructors /
. . 7

1 How many (hittarent ‘I"*‘a vocatione! teachars do you employ 10 your adult prograrns during a typical year? (Indicete the nymbaer)

' Numbaer of u."
< Whet are the average rarndbers ot r‘m most ot your part time adult vocarnional anstryctors havip.m v ths tollowing sctivities? (Plesse indicate

the number of hours ) ‘l: , -
- \
hours of instreaction throu ncr\or training institutions

nours ot instruction otter Dy your ICI]OO'

A S e PN ) .
p) B . _d,tﬁitw v ., ) ,
1 Piease indicate tha typaist ot factors which G feel rright (tartare with your teech®r’s pertcipation n teacher sducetion activities. ‘(Cr)‘cﬁ sl

thet apply) 1%
L]

anothier Ol T et z

istanca to travet

1
. Cpersangt narver o . @x[ 818N O OF IN@XPDArian e Bs 3 tas har
. \
Frog ey [REaY 113 1 salery renurmaeration
v -
ar (specifyl o
, ,
SECTION N Teaching Skills
T T s g s A Best b Ak s T et T s i cocational gt tore vant 1o gy e Ybhy participating in teesdhear eaducstion sactivinies
DIKECTIONS “ow ara rrmrmvamt 0 quer H, g rhe sk s whe b po0 feet part tune adu tional ingtr, tors nesd help 10 devaloping Plesss rete esch
L R R PR N iy Peee g e St bae b b jtas the art ount ot help eliave woulit he nesded by The pary time sdult vocetionel
N . Coaa Ak o o te Toamety ght bl D0 amdd cnodarate halo d o h help

o

- s { \
. .4
' R
-,
‘
;‘_ . ’ ~ F
& M .
(R . .
¥ . .
N A .
oy : ' ‘ 0 1 2
: ! t . - -4 -
A Courve Plaarning \ ! H o Instrucponal Skalls °
i frorite, e Lothar e ar ot | 1 N T T PPN TITPRNTRISITEI ALY 3 NI
M tmint faage, et . [ . i | - — -
L '{ (e v tevelopiea ‘ T Condhus Cgrongs or pranal s assiaos
S . « + ' 3 - . —-
| o
Jer At et e 1 et e | W e sty (1*' M
Wl aro e e ! | Cat e s
. t _
| [ T T R O ) : v FUooonte nste G o eyt e the o,
- . - . . + 4 1 AL AL e By
R et . R : — —_—— e e o
P S T O L A L se 1 Freser T ofOoriation thieongt an Hiasteared 33
L _,; — . 4 P ” e
BT P T T e B O P NIRRT e AR b ooy vntidlation 1e bitnegoes asifnig hkeossses .
e B N : Gronde bt ek (s ot shat stodent will fuod an
- . - e : -4 et
. ' " N . N N . N ) . ‘. ~
' [ T Y T TR Y B ST LR IR KRR R . B o 4+ - 4
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-
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oy e e L T -
25 Demonstrate how 10 do a task, step Dy step. 48. stnws to rate student’s shop/laboratory
. perfor Y -
26. Demonstrate a co Ncept Or principle to be learned. . l{
- 49. Develop a written test 10 determine student
27. Direct af\divudualized instruction through the use knowledge of course materlals.
of learning packsts, modules, etc -
- 50. Schedule and use tests
28 Present information by bringing in a subject
matter expert as a resource person. 51. Determine grades in a vocational course.
29. Relate classroom instruction to the job experi- 52. Othdy (specify) 3
ences of adult students.
. . T ] . ‘ . !
30. 'ASsist students to rnake rimediate on the job F. Special N s Skills o X |
application of what they have learned 53. Identify students whose porlormancs_ 'S impajred i
t — by physical handicaps, ledrning disabilities, ’
31. Other (speacify) [ bshavior/emotiolnal problems_gtc.
— —— —
C. Classroom/Student Management Skills ! | 54 Ldsn;ily Astu'dden!slvhoss Der'org\ancs |sd|/mpa|rsd I
chemical de ncy, e.g . drugs and/or
\“!2, Establsh and maintain filing/recordkeeping ‘ alt:ohol ¢ pers ¢y 9 9
2 \ .
system. —_ I S
S Id f f is i ired
55. entity studen erformance is impaire
33. Provide an environment favorable 1o the health 5 Y students whose e i P
and safety of students and staff such as use of Dy social problems, e.g.. inability to relate, lack
of transportation, family problems, etc.
safety glasses, pwoper ventilation, teaching safery - ﬁ__J_
|
awaraness. - PN Y S 56.  Adjust the learning/classroom environment and |
. i materigls to be ve individual students
34 Identify and use appropriate ways for Mmonitoring W ! i g Ler ser
studant progress ) | with special nedds.
k ress. i 13 PR
- ———— - - I ——?—
57 Identify resources, both in and outside ; the |
- / ,
35 Identify, locate, and obtain necessary supnplies, school setting to ald in the development of R .
*quipmaent, and fixtures bx A [ individual students with spacial needs.
—— R i — T T -
. 1 . .
36 2. hrlmlmr wn-h sltudsnt anagement ana \ 58. Deal with crisis situaglons involving students 1
[scwohne principles e \/J ll 71 with special needs, e g., epileptic seizures, racial " :
! ! confrontation, e
37 Other (specify) - o . et ———— ] . _..L
- e R ! - - ';é'%*;—*- -t ‘1 59 Oth ( ) T
N )} ther (specit
D. Implementation ot Media . - A ?U M R |
381 Prepare transparency matarials tor use ith an i " © G. Adult Psychology [
, overhead projector !
_ R el . T i - r_‘ 80 Apply non verhba) CcOmmunication, such as . 1
39 Presant IOTMATtIon £ G grhead anet oo ! ' ‘\ r yesturaes facial axpressions and silence § | L
projectors 7 T T - o i -
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SECTION 11l — Teacher Education Preferences ° .
INTRODUCTION: The following items are designed to determine which teacher Yducation methods yhould be used to sarve the part-time adult
vocational instructors. Please check the following items to indicate your opinion regarding the part-time adult vocational instructor. ’ \\
Y
1
1. Do you think there is a need for programs to help the part-time adult vocational ins(&uctor develop teaching skills?
0O  ves ¢ 5 !
O no ’ .
. 2. Do you feel this group of teachers would pgrticipate in one or more teacher education activities? .

00 No, they would not participate in any teacher education activity
0 Yes, they would participate in One teacher education activity only
[0  vYes, they would participate in one activity per year. .

(0 vYes, they woulld participate in more than one agtivity per year.

3. -t this'roup of teachers were to Participate in a teacher education activity, how do you f*l they would most like to learn? {Check ail that apply)

- ol
(0 Group classroom activitias - “

0 Seminar discussions
0 TV lectures pius reading and homework and/or iocal discussion groUbs

0 Self-study materials such as tape cassettes, reading materials, etc. .

L 4
0 Corréspondence
00 Computer assisted instruction (CAI) <
L W, .

4. If this group of teachers participated in a teacher education activity, how much time do you feel they woule(be willing to devote to this activity?

(Please tupply numbers in the blank spaces provided!

. waekl(s) of instruction per activity -

day(s) of instruction per week
hour(s) of instruction per day ’
5. Indicate the time of the day vou feel the teachers would prafer to participate in a teacher education activity. (Check @neg)
o 0O weekend
(0 Ouring a reguiar work day (r.e.. 8 am. 4pm)
[J (ate afternoon
’
@] Evening
¢

6 Indicate the time of the year you feel the teachers would prefer to participate in a teacher sducation activity {Check @neg)

[ Fan 11 wymter :

. - ! A

1] Spring {1 summer -
7 Please indicata how tar yout group of part time adult vodgtional Uj'stvucmrs would probably be willing to trave! cound triE to participate in a teacher

aeducation activity

s | .
P /
- Matas round trog Q

a How are most 0t the naeds to leaen teaching skills currantly bepfg met by v r group of part time adult vocational instructors? (Check all that

apply}

. El

[} Not awure")f any needs 1) Neads not beidg met currentty

i) Uncal sehBal statt at the sebool inowhich thay tegoh [ Teachar educators from a state university

T Self study program L] Other (specity) . _ . ... __.__ I
qQ What should this group nt teachars recaive tor participation in teachar education activities? (Check alf that apply)

(3 Parsonal Growth ") Clock hour credit toward licensure/certification

UV Incentive pay raise [} College credit

10 In courses (xiuu'\t through your adult vocational program on u‘ruqulm repatitive hasis, what is the percentage turnover rate tor the part tuneraduit
vacational instructors in your school?

nercent tyrnover aach year \ .

11 Hn-,uanh'ng studants wwho partic (Pata N your adult programs. how might they be differant from students who participete in regular daytirme programs?
{Check all that apgty)

{]  they are more often mmployad [l they are more highly motivated to learn
| thay aro lass 1nhotivatad to Iearn [ thay experience moOre pressuras to take a8 psdgram, i.e. uMnon requirament
B

['] other (spagity) . -
12 Which of the tollowimg bast describa tha grading and testing policies (o studants wha teke adalt programs in your school? {Check gl that apply)

L1 thay are coginrad to take tests 11 they recava lettar grades. is . A B, C

[ thay racaive pass, no [1ass gradas 1) other (specity) C e - B o

o o 1)
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